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1. The layer which absorbs all the harmful UV-B radiations emanating 
from the Sun is 

 1. The earth’s crust 

 2. The carbon layer 

 3. The ozone layer 

 4. Iono layer 

 d�ÖsÁT«� qT+&� yî\Te&û n�� ç|�eÖ<�¿£sÁ UV-B¿ìsÁD²\qT XËw¾+#áTÅ£�Hû 

bõsÁ 

 1. uó�Ö |�³\eTT 

 2. ¿£sÁÒq bõsÁ 

 3. zCËH� bõsÁ 

 4. ×HÃ bõsÁ 

 

2. The largest producer state of Mica in India 

 1. Madhya Pradesh 

 2. Odisha 

 3. Andhra Pradesh  

 4. Bihar 

 uó²sÁÔá<ûXø+ýË nçuó�¿±�� nÔá«~ó¿£+>± �ÔáÎÜï#ûjáTT s�h+ 

 1. eT<ó�«ç|�<ûXÙ 

 2. ÿ&�cÍ 

 3. �+ç<ó�ç|�<ûXÙ 

 4. ;V�äsY 



3. The first Indian who got a Nobel Prize was 

 1. Sir C.V. Raman 

 2. Rabindranath Tagore 

 3. Hargobind Khorana 

 4. Subrahmanyan Chandrasekhar 

 HÃuÉýÙ �V�QeTÜ bõ+~q yîTT<�{ì uó²sÁrjáTT&�T 

 1. d�sY d¾.$. s�eTH� 

 2. sÁM+ç<�H�<�̧ sÄ�>·ÖsY 

 3. V�²sÁ>Ã$+<� U¤s�H� 

 4. d�Tç�eTD«H� #á+ç<�XâKsY 

 

4. The five colours of Olympic rings in Olympic flag are  

 1. Blue, Black, Red, Green, Yellow  

 2. Yellow, Brown, Red, Green, Black 

 3. Blue, White, Orange, Green, Yellow 

 4. Yellow, Brown, Red, Green, Blue 

 ÿ*+|¾¿ù CÉ+&�q+<�* ÿ*+|¾¿ù ]+>·T\ jîTT¿£Ø ×<�T sÁ+>·T\T 

 1. ú\+, q\T|�Ú, msÁT|�Ú, �Å£�|�#áÌ, |�d�T|�Ú 

 2. |�d�T|�Ú, >Ã<ó�TeT, msÁT|�Ú, �Å£�|�#áÌ, q\T|�Ú 

 3. ú\+, Ôî\T|�Ú, �sÁ+CÙ, �Å£�|�#áÌ, |�d�T|�Ú 

 4. |�d�T|�Ú, >Ã<ó�TeT, msÁT|�Ú, �Å£�|�#áÌ, ú\+ 

 
  



5. The headquarters of Rehabilitation Council of India is located at  

 1. Hyderabad 

 2. Mumbai 

 3. New Delhi 

 4. Lucknow 

 ¯�V²_*fñw�H� ¿��àýÙ �|�t �+&�jáÖ ç|�<ó�q ¿±s�«\jáTeTT �#áÌ³ >·\<�T 

 1. �VÕ²<�s�u²<�T 

 2. eTT+�sTT 

 3. qÖ«&ó�©¢ 

 4. \¿Ã� 

 

6. »»Å£Lq\eT� |�<�\Tµµ sÁº+ºq~  

 1. Xø+¿£sÁ+u²&� d�T+<�s�#�] 

 2. uó²>·eÔáT\ d�<�¥eXø+¿£sÁ Xæçd¾ï 

 3. |�Ús�D|�+&� d�ÖsÁ«ç|�¿±Xø B¿ì�ÔáT\T 

 4. ¿ìÞø+_ yî+¿£³ qsÁd¾+V�ä#�sÁT«\T 

 

7. »»$TçÔáT&�Tµµ nHû |�<��¿ì H�H�s��\T 

 1. �d�V¾²ÔáT&�T, d�ÖsÁT«&�T 

 2. d�ÖsÁT«&�T, sÁ$ 

 3. d�KT&�T, �d�V¾²ÔáT&�T 

 4. XøçÅ£�&�T, �+ç<�T&�T 
 

  



8. ÿ¿£ e«¿ìï Ôáq J$Ôá $XâcÍ\qT Ô�Hû ç>·+<�̧d��+ #ûd�T¿Ãe&�+ 

 1. J$Ôá #á]çÔá 

 2. |Ó]Ä¿£ 

 3. dÓÇjáT #á]çÔá 

 4. |�Úd�ï¿£ |�]#ájáT+ 

 

9. eT<ó�«ýË eÖçÔáyûT >·TsÁTeÚ >·\ >·D+ 

 1. »d�µ >·D+ 

 2. »qµ >·D+ 

 3. »sÁµ >·D+ 

 4. »Èµ >·D+ 

 

10. $uó�Å£�ï\qT, ç|�Ôá«jáÖ\ÔÃ ÈÔá|�sÁÌ+&� 

 (n) ç|�<�̧eT (jáT) e\qH�, ¿£+fÉH� 

 (�) Ôá�rjáT (sÁ) n+<�TH�, qH� 

 (�) |�+#á$T (\) &�T, eTT, eÚ, \T 

 (�) d�|�ï$T (e) #ûÔáH�, ÔÃ&�H� 

 1. n`\Ñ �`eÑ �`sÁÑ �`jáT 

 2. n`\Ñ �`eÑ �`jáTÑ �`sÁ 

 3. n`eÑ �`\Ñ �`jáTÑ �`sÁ 

 4. n`sÁÑ �`eÑ �`\Ñ �`jáT 

  



11. Choose the list of words with all correct spellings. 

 1. certainely, ninteen 

 2. fierce, favourite 

 3. separate, inhabitent 

 4. emptyed, mountain 

 

12. Choose the pair of words that has both the synonym and the 
antonym of the word, ‘respect’. 

 1. capitulate – recognize  

 2. honour – appreciation  

 3. ignorance – disfavor  

 4. reverence – dishonour 

 

13. Your name is Vani, ___________ 

 Choose the correct question tag for the above sentence. 

 1. isn’t your name ? 

 2. isn’tyour ?  

 3. isn’t you ? 

 4. isn’t it ?  

 

14. Choose the sentence that has a noun clause. 

 1. What you say is not clear to me. 

 2. Since you were late, you missed the bus. 

 3. When he came, I was sleeping. 

 4. Why are you looking so dull ? 



15. If I were you, I’d dismiss him right now.  

 The above sentence indicates 

 1. a suggestion 

 2. an ability 

 3. uncertainty 

 4. sympathy 

 

16. There are 120 multiple choice questions in a test. Four marks are 
awarded for every correct answer.Sunithaanswered all the questions 
and got 240 marks in the test.  How many questions did she 
answered wrongly? 

 ÿ¿£ |�̄ ¿£�ýË 120 uV�QÞèÕºÌÛ¿£ ç|�Xø�\T >·\eÚ. ç|�Ü d�]jî®Tq d�eÖ<ó�qeTTqÅ£�

4 eÖsÁTØ\T �eÇ�&îqT. d�TúÔá n�� ç|�Xø�\Å£� d�eÖ<ó�qeTT\T çy�d¾  

240 eÖsÁTØ\T Ôî#áTÌ¿=�q, �yîT m�� ç|�Xø�\Å£� Ôá|�ð d�eÖ<ó�qeTT\T  

>·T]ï+ºq~ ?  

 1. 72 

 2. 60 

 3. 68 

 4. 52 
  



17. A pre-owned car show-room owner bought a second hand car for  
Rs.3,00,000/-. He spent Rs.80,000/- on repairs and painting and then 
he sold it for Rs.4,37,000/-. Did he get any profit or loss?If so, what 
percent? 

 1. Profit 15% 

 2. Profit 18% 

 3. Loss 15% 

 4. Loss 20% 

 bÍÔá ¿±sÁ¢qT ¿=�, nyûT� <�T¿±D<�sÁT&�T ÿ¿£ bÍÔá¿±sÁTqT sÁÖ.3,00,000/` \Å£�

¿=� <�� eTsÁeT�ÔáTï\T eT]jáTT sÁ+>·T yûjáTT³Å£� sÁÖ.80,000/` KsÁTÌ  

#ûkÍ&�T. nÔá&�T � ¿±sÁTqT sÁÖ.4,37,000/` \Å£� n$T�q nÔá�¿ì ý²uó�eÖ? 

qw�¼eÖ? m+Ôá XæÔáeTT? 

 1. 15% ý²uó�+ 

 2. 18% ý²uó�+ 

 3. 15% qw�¼+ 

 4. 20% qw�¼+ 

 

18. The base of a regular prism is triangular in shape with sides 12 cm, 
16 cm, 20 cm. Find the volume of the prism if its height is 10 cm. 

 ÿ¿£ ç¿£eT |�³¼¿£|�Ú uó�Ö$T çÜuó�TC²¿±sÁeTTýË eÚ+&�, uó�TÈ+ ¿=\Ôá\T esÁTd�>±  

12 �d+.MT., 16 �d+.MT., 20 �d+.MT., ¿£*ÐjáTT+&� <�� jîTT¿£Ø mÔáTï 

10 �d+.MT. nsTTq |�³¼¿£eTT jîTT¿£Ø |��Tq|�]eÖDeTT m+Ôá? 

 1. 96 cm3 

 2. 480 cm3 

 3. 960 cm3 

 4. 320 cm3 
  



19. Simplify 2
3 3 5
x y x
+ -  

 
2

3 3 5
x y x
+ - qT d�Ö¿¡��¿£]+#á>±..... 

 1. 3
5
x   

 2. 5
15
y x+  

 3. 5
10

x y-  

 4. 5
15
y x-  

  

20. In a flower garden, there are 35 rose plants in the first row, 32 in the 
second, 29 in the third and so on. There are 20 in the last row. How 
many rows are there in the flower garden? 

 ÿ¿£ |�P\ ÔÃ³ýË yîTT<�{ì esÁTd�ýË 35 >·Tý²; #î³T¢, Âs+&�e esÁTd�ýË 32,  

eTÖ&�e esÁTd�ýË 29 .... eÚH��sTT. ºe] esÁTd�ýË 20 #î³T¢ eÚq�³¢sTTÔû  

� |�P\ ÔÃ³ýË �q� >·Tý²; #î³¢ esÁTd�ýÉ�� ? 

 1. 6 

 2. 8 

 3. 9 

 4. 7 
  



21. The material that has highest resistivity among the following is  

 1. Silicon  

 2. Zinc 

 3. Glass 

 4. Drinking water 

 ¿ì+~y��ýË nÔá«~ó¿£ �sÃ<ó�¿£Ôá ¿£*Ðq |�<�sÁ�+ 

 1. d¾*¿±H� 

 2. �+¿ù 

 3. >±E 

 4. çÔ�>·TúsÁT 

 

22. Glass cleaning liquids contain this alkaline substance 

 1. Ammonium hydroxide 

 2. Magnesium hydroxide 

 3. Potassium chloride 

 4. Calcium sulphate 

 >±EqT Xø�çuó�|�sÁ#û ç<�y�\T ¿£*Ð �+&û ¿�±sÁ+ 

 1. nyîÖ��jáT+ �VÕ²ç&�Â¿Õ à&� 

 2. yîT^�w¾jáT+ �VÕ²ç&�Â¿Õ à&� 

 3. bõ{²w¾jáT+ ¿Ã¢ÂsÕ&� 

 4. ¿±*üjáT+ d�ýñÎÛ{Ù 

  



23. One among the following contains mitochondria  

 1. Bacterium 

 2. Human sperm 

 3. Human Immunodeficiency Virus 

 4. Human RBC 

 ¿ì+~ y��ýË ÿ¿£{ì yîT®{Ë¿±+ç&�jáÖqT ¿£*Ð �+³T+~. 

 1. u²¿¡¼]jáT+ 

 2. eÖqe Xø�ç¿£¿£D+ 

 3. V�A«eTH� �eTT«HÃ&î|�¾d¾jîTúà yîÕsÁdt 

 4. eÖqe mçsÁsÁ¿£ï ¿£D+ 

 

24. ‘Ethology’ is the scientific study of behaviour of  

 1. Desert organisms  

 2. Aquatic organisms 

 3. Plants 

 4. Animals 

 »�<¸�\Jµ M{ì ç|�esÁïqqT XæçdÓïjáT+>± n<ó�«jáTq+ #û�d Xæçd�ï+ 

 1. m&�] JeÚ\T 

 2. È\#ás�\T 

 3. yîTT¿£Ø\T 

 4. È+ÔáTeÚ\T 

 

 
  



25. Common name of Azadirachtaindica plant 

 1. Cinchona 

 2. Opium 

 3. Neem 

 4. Snake root 

 nC²&�sÁ¿£¼ �+&�¿± yîTT¿£Ø kÍ<ó�sÁD H�eT+ 

 1. d¾+¿ÃH� 

 2. q\¢eT+<�T 

 3. yû|� 

 4. d�sÁÎ>·+~ó 

 

26. The forests in these regions get very high rainfall and also have a 
very warm climate in equatorial regions, Kerala and Andamans are 

 1. Ever green forests  

 2. Thorny forests 

 3. Deciduous forests 

 4. Littoral and swamp forests 

 #�ý² mÅ£�Øe esÁübÍÔá+ÔÃ bÍ³Ö n~ó¿£ �cþ�ç>·Ôá\T �+&û uó�ÖeT<ó�«¹sU² 

çbÍ+Ô�\T eT]jáTT ¹¿sÁÞø, n+&�eÖH�\ýË �+&û n&�eÚ\T 

 1. d�ÔáÔá V�²]Ôá n&�eÚ\T 

 2. eTTÞøß n&�eÚ\T 

 3. �Å£�s�ýñÌ n&�eÚ\T 

 4. d�eTTç<�rsÁ|�Ú ºÔáï&� n&�eÚ\T 
 

  



27. The German monk who argued that a person did not need priests to 
establish contact with God. 

 1. Erasmus 

 2. Thomas More 

 3. Loyola  

 4. Martin Luther 

 <ûeÚ�ÔÃ d�+�+<ó�+ @sÁÎsÁ#áT¿Ãe&��¿ì eTÔá>·TsÁTeÚ ned�sÁ+ ýñ<�� y�~+ºq 

ÈsÁ�H� d�H�«d¾ 

 1. ms�d��dt 

 2. <¸�eTdt yîÖsY 

 3. \jîÖý² 

 4. eÖ]¼H� \Ö<�̧sY 

 
 

28. This person organised East India Association in London to discuss 
the issues related to India in this year 

 1. Surendranath Banerjee - 1885 

 2. DadabaiNaoroji - 1866 

 3. Feroz Shah Mehtha - 1869 

 4. A.O. Hume - 1885 

 uó²sÁÔá<ûXø d�eTd�«\qT #á]Ì+#á&��¿ì \+&�H�ýË �d¾¼+&�jáÖ nkþd¾jûTw�H�qT 

@s�Î³T#ûd¾qy�sÁT eT]jáTT d�+eÔáàsÁ+ 

 1. d�T¹s+ç<�H�<�̧ uÉq¯¨ ` 1885 

 2. <�<�u²jYT HêsÃ� ` 1866 

 3. |�¾sÃCÙcÍ yîTV�²Ô� ` 1869 

 4. A.O. V�A«y�T ` 1885 

  



29. The Indian Government abolished the privy purses and titles used by 
the former Princely families in this year 

 uó²sÁÔáç|�uó�TÔáÇ+ |�PsÁÇ|�Ú s�ÈÅ£�³T+u²\ uó�sÁD²\qT, _sÁT<�T\qT sÁ<�TÝ #ûd¾q  

d�+eÔáàsÁ+ 

 1. 1948 

 2. 1973 

 3. 1971 

 4. 1975 

 

30. Viharas are 

 1. The living places of Jain gurus 

 2. Gurukulas during Aryan times 

 3. Monasteries or living places of Buddhist Monks 

 4. Rest houses during Vedic period 

 $V�äs�\T nq>± 

 1. CÉÕqeTÔá >·TsÁTeÚ\ �y�kÍ\T 

 2. �sÁT«\ ¿±\+H�{ì >·TsÁTÅ£�ý²\T 

 3. u�<�Æ_Å£��eÚ\T �ed¾+ºq d�H�«d�T\ |ÓsÄ�\T ýñ<� �y�kÍ\T 

 4. yû<�¿±\+ýË� $çXæ+Ü eT+~s�\T 

  



31. Special Education comes under the purview of 

 1. Ministry of School education and literacy 

 2. Ministry of Social Justice and Empowerment 

 3. Ministry of Human Resource Development  

 4. Ministry of Health 

 ç|�Ôû«¿£ $<�« nHû~ M] |�]~óýË�~ 

 1. bÍsÄÁXæ\$<�« eT]jáTT n¿£�s�d�«Ôá eT+çÜÔáÇXæK 

 2. kÍeÖ�¿£ H�«jáT+ eT]jáTT kÍ~ó¿±sÁÔá eT+çÜÔáÇXæK 

 3. eÖqeeqsÁT\ n_óe�~Æ eT+çÜÔáÇXæK 

 4. �sÃ>·« eT+çÜÔáÇXæK 

 

32. A person tailored to the needs of a learner with exceptionalities shall 
be given this program 

 1. an Individual Education Program (IEP) 

 2. a Cognitive Development Plan (CDP) 

 3. aSpecialised Education Purpose (SEP) 

 4. a Set of Learning Objectives (SLO) 

 ÿ¿£ e«¿ìï ç|�Ôû«¿£ ned�s�\Tq� nuó²«d�Å£�&�T>± e«¿¡ï¿£]+#á�&�q nÔá�¿ì  

� ¿±sÁ«ç¿£eT+ n+~+#áe#áTÌ  

 1. e«¿ìï>·Ôá $<�« ¿±sÁ«ç¿£eTeTT (IEP) 

 2. C²ãH�_óe�~Æ ç|�D²[¿£ (CDP) 

 3. ç|�Ôû«¿£ $<�« ç|�jîÖÈqeTT (SEP) 

 4. nuó�«d�q \¿�±«\ d�eTÖV�²eTT (SLO) 

  



33. One of the following disabilities is covered under RPWD Act 2016 

 1. Diabetes 

 2. Syphilis 

 3. Thalassemia  

 4. Asthma 

 ¿ì+~ y��ýË RPWD #á³¼+`2016 |�]~óýË¿ì eºÌq yîÕ¿£\«eTT  

 1. #áÂ¿ØsÁy�«~ó 

 2. d¾|�¾*dt 

 3. Ôá\�d$TjáT 

 4. ��Òd�+ 

 

34. The main purpose of registration of special education teachers is to 

 1. monitorthe quality of teacher training institutions. 

 2. providea uniform standard of entry-level teacher competency 
throughout the country. 

 3. excludefrom the profession those who are not trained in 
pedagogy.  

 4. providea base for acceptable performance based on teacher 
evaluation. 

 ç|�Ôû«¿£$<�« �bÍ<ó�«jáTT\ qyîÖ<�T eTTK« �<ûÝXø+ @$T³+fñ.... 

 1. �bÍ<ó�«jáT ¥¿£�D² d�+d��\ H�D«ÔáqT |�sÁ«yû¿ì�+#á&�+ 

 2. <ûXøeT+Ôá{² �bÍ<ó�«jáT ç|�yûXøkÍ�sTT jîÖ>·«Ôá @¿£̄ Ü ç|�eÖD²�� 

¿£*Ð�+&ûý² #áÖ&�&�+. 

 3. uË<ó�qýË ¥¿£�D bõ+<��y�]� �bÍ<ó�«jáT e�ÜïqT+&� Ô=\Ð+#á&�+. 

 4. �bÍ<ó�«jáTT� eTÖý²«+¿£q+ �<ó�sÁ+>± �yîÖ<�jîÖ>·«yîT®q |��  

rsÁT¿Ãd�+ ÿ¿£ �<ó�s���eÇ&�+. 



35. A special child’s chances for success in school will be maximized 
when 

 1. heis provided with vocational training earlier than other 
children 

 2. heis treated like any other child 

 3. hisintellectual potential is discovered and his educational 
deficiencies are overcome  

 4. itis realised that he needs a separate class to meet his needs 

 ÿ¿£ bÍsÄÁXæ\ýË ç|�Ôû«¿£Ôá\Tq� _&�¦ $ÈjáT+ kÍ~ó+#û ne¿±Xæ\T nÔá«~ó¿£+>± 

m|�ð&�T+{²jáT+fñ, 

 1. �ÔásÁ |¾\¢\¿£+fñ eTT+<�T>±Hû nÔá�¿ì e�Üï|�sÁ ¥¿£�DqT  

n+~+ºq|�Ú&�T 

 2. �ÔásÁ |¾\¢\ eÖ~]>±Hû nÔá�� Å£L&� #áÖºq|�Ú&�T 

 3. nÔá� yûT<óÃ|�sÁyîT®q d�eTsÁ�Ôá ¿£qT>=q�&�, nÔá� $<�«|�sÁyîT®q  

ýËbÍ\T n~ó>·$T+#á�&�q|�Ú&�T 

 4. nÔá� ned�s�\T rsÁT³Å£� nÔá�¿ì ç|�Ôû«¿£yîT®q ÔásÁ>·Ü ned�sÁeT�  

uó²$+ºq|�Ú&�T 

  



36. Autism is characterized by impairment in these areas among 
children. 

 1. Communication 

 2. Social interaction 

 3. Patterns of behaviour 

 4. All the above 

 |¾\¢\ýË� � ýËbÍ\qT�{ì¼ �{ìÈ+qT >·T]ï+#áe#áTÌ. 

 1. uó²eç|�kÍsÁ+ 

 2. kÍ+|�¾T¿£ |�sÁd�ÎsÁ #ásÁ« 

 3. ç|�esÁïH�¯ÔáT\T 

 4. �|Õe��jáTT 

 

37. Rehabilitation Council of India Act was enacted in the year 

 ]V�ä_*fñw�H� ¿��àýÙ �|�t �+&�jáÖ #á³¼+ #ûjáT�&�q d�+eÔáàsÁ+ 

 1. 1991 

 2. 1994 

 3. 1985 

 4. 1992 

 

  



38. Inclusive education is 

 1. Impossible to achieve in Indian context 

 2. Enrolling all children with physical disabilitiesonly in 
mainstream schools 

 3. Having wheelchair accessibility in schools 

 4. A philosophy of education leading to an inclusive society 

 d�$T�[Ôá $<�« nHû~ 

 1. uó²sÁrjáT Hû|�<�̧«+ýË B�� kÍ~ó+#á&�+ nkÍ<ó�«+ 

 2. Xæ¯sÁ¿£ yîÕ¿£\«eTT >·\ |¾\¢\qT eÖçÔáyûT ç|�<ó�q çd�e+ÜýË�  

bÍsÄÁXæ\ýË¢ #ûsÁÌ&�+ 

 3. bÍsÄÁXæ\ýË¢ #áç¿±\ Å£�¯Ì� n+<�Tu²³TýË �+#á&�+ 

 4. d�$T�[Ôá d�eÖC²�¿ì <�]r�d $<�«ÔáÔáÇ Xæçd�ï+ 
 

  



39. Renu has learning disability and she studies in grade 6 in a 
mainstream school. Her curriculum is changed by assigning projects 
instead of written reports and by re-wording high-level questions in 
simpler language. This is an example of 

 1. Adaptation 

 2. Accommodation 

 3. Modification 

 4. Substitution 

 ç|�<ó�q çd�e+ÜýË� bÍsÄÁXæ\ýË 6e ÔásÁ>·Ü #á~yû ¹sDTÅ£� nuó�«d�q yîÕ¿£\«+  

¿£\<�T. �yîTjîTT¿£Ø $<�«ç|�D²[¿£qT çy�Ôá|�PsÁÇ¿£ �yû~¿£\Å£� �<�T\T>±  

çbÍCÉÅ£�¼\qT ¹¿{²sTT+#á&�+ eT]jáTT �q�ÔákÍ�sTT ç|�Xø�\qT d�sÁÞøyîT®q  

uó²w�ýË¿ì eÖsÁÌ&�+ È]Ð+~. �~ B�¿ì �<�V�²sÁD 

 1. nqTÅ£L\Ôá 

 2. nqT>·TD«Ôá 

 3. sÁÖbÍ+Ôá̄ ¿£sÁD 

 4. ç|�Ü¹¿�|�D 

 

40. Which of the following goals of Sustainable Development focus on 
inclusive education 

 d�Td¾�s�_óe�~Æ¿ì #î+~q � \¿�±«\T d�$T�[Ôá $<�«�|Õ <��w¾¼�|&�Ô�sTT 

 1. SDG 2 

 2. SDG 4 

 3. SDG 3  

 4. SDG 5 
 

  



41. Semantic memory and Episodic memory are two kinds of 

1. Short-term memory organisation 

2. Retrieval Process 

3. Long-term memory organization 

4. Rehearsal Process 

 �deÖ+{ì¿ù d�� �Ü eT]jáTT m|¾kþ&�¿ù d�� �Ü nqTq$ B�ýË� Âs+&�T sÁ¿±\T 

 1. d�Ç\Î¿±*¿£ d�� �Ü e«ed��  

 2. Èã|¾ï¿ì Ôî#áTÌÅ£�Hû ç|�ç¿ìjáT 

 3. BsÁé¿±*¿£ d�� �Ü e«ed�� 

 4. kÍ<ó�q ç|�ç¿ìjáT 

 

42. According to Sigmund Freud, a child who grabs food from another 
child because of hunger is driven by 

1. the id 

2. the ego 

3. environmental reinforces 

4. the superego 

 d¾>·�+&� çb�ÍsTT&� ç|�¿±sÁ+, �¿£* ¿±sÁD+>± ÿ¿£ |¾\¢y�&�T eTsÃ |¾\¢y�� e<�Ý 

�q� �V�äs��� ý²¿ÃØe&��¿ì <ÃV�²<�+ #û�d~ 

 1. nºÔáTï 

 2. nV�²+ 

 3. |�]d�sÁ |�ÚqsÁÒ\H�\T 

 4. n<ó�«V�²+ 

 

  



43. Differentiating oneself from others by emphasizing one’s uniqueness 

1. Impression formation 

2. Individuation 

3. Social categorization 

4. Personality 

 ÿ¿£]ýË� ç|�Ôû«¿£Ôá\qT ç|�Ôû«¿ì+º #áÖ|�ÚÔáÖ y�]� �ÔásÁT\qT+&� yûsÁT#û�d~ 

 1. n_óçbÍjáT+ @sÁÎ&�&�+ 

 2. e«¿ìïy�<�+ 

 3. kÍ+|�¾T¿£ e Z̄¿£sÁD 

 4. eTÖ]ïeTÔáÇ+ 

 

44. The two factor theory of intelligence was proposed by  

1. Guilford  

2. Charles Spearman 

3. Vernon 

4. Thurstone 

 ç|�ÈãýË ~Ç¿±sÁ¿£ d¾<�Æ+Ô��� ç|�ÜbÍ~+ºqy�sÁT 

 1. ÐýÙ|��sY¦   

 2. #�Âs¢dt d¾ÎjáTsYeÖH� 

 3. yîsÁ�H�  

 4. <�̧sYd�¼H�  

  



45. The method we use in memorising poetry is called 

1. Paired-associate learning 

2. Distributed learning 

3. Serial memorisation 

4. Massed learning 

 |�<�«\qT (poetry) >·TsÁTï+#áT¿Ãe&��¿ì eTq+ �|�jîÖÐ+#û |�<�ÆÜ 

 1. <�Ç+<�Ç`d�+d�sÁZ nuó�«d�q+ 

 2. |�+|¾D¡ nuó�«d�q+ 

 3. esÁTd�ç¿£eT+ýË >·TsÁTï+#áT¿Ãe&�+ 

 4. kÍeTÖV¾²¿£ nuó�«d�q+ 

 
 
46.  This type of learning experiments show how the behaviour of 

animals can be controlled or shaped in a desired direction by making 
a careful use of reinforcement 

1. Classical conditioning 

2. Operant conditioning 

3. Latent Learning 

4. Sign Learning 

|�ÚqsÁÒ\H�\qT C²ç>·Ôáï>±, d�ÂsÕq ¯ÜýË �|�jîÖÐ+#á&�+ <�Çs� È+ÔáTeÚ\  

ç|�esÁïqqT Å£L&� eTq+ nqTÅ£�q� ¯ÜýË @$<ó�+>± �jáT+çÜ+#áe#ÃÌ #áÖ�|  

nuó�«d�q ç|�jîÖ>±\T � sÁ¿±�¿ì #î+<�TÔ�sTT 

1. XæçdÓïjáT ��+<ó�q+ 

2. ¿±sÁ«kÍ<ó�¿£ ��+<ó�q+ 

3. >·T|�ï nuó�«d�q+ 

4. d�+¹¿Ôá nuó�«d�q+ 

 
 



47.  The symmetrical figures are better remembered because basically 
they involve some very simple plan. The Gestalt Psychologists are 
inclined to see in this the working of their principle of 

1. Closure 

2. Pragnanz 

3. Similarity 

4. Proximity 

kåw�¼e+ ¿£*Ðq �¿£�ÔáT\qT d�T\uó�+>± >·TsÁTï+#áT¿Ãe#áTÌ m+<�T¿£+fñ, 

eTò*¿£+>± n$ d�T\uó�yîT®q �s��D²�� ¿£*Ð�+{²sTT. Â>kÍ¼ýÙ¼ eTHÃ$C²ãq 

Xæçd�ïyûÔáï\T B�ýË y�] � d�ÖçÔá+ |��#ûjáTT $<ó�H��� #áÖ&�{²�¿ì  

ç�|¹s|¾+#á�&�¦sÁT 

1. <�>·ZsÁ>± 

2. ç|�>±�+CÙ (d�sÁÞøÔá ¿£\sTT¿£) 

3. kÍsÁÖ|�«Ôá 

4. kÍMT|�«Ôá 

 
48.  The condition in which progress towards a goal is blocked and 

underlying tension is unresolved,  

1. Frustration 

2. Critical Period 

3. Goal 

4. Restriction 

>·eT«kÍ<ó�qýË |�ÚsÃ>·Ü �sÃ~ó+#á�&�, n+Ôá̄ ¢q+>± �q� ÿÜï&�  

|�]w�Ø]+|��&�� d¾�Ü 

1. Å£�+sÄÁq+ 

2. ¿ì¢w�¼¿±\+ 

3. >·eT«+ 

4. |�]$TÜ 



49.  Anita is a 12thgrade student and has just received the results where 
she has scored two distinctions. She believes she achieved this 
owing to her constant revisions and hard work weeks before she sat 
for the exam. According to Rotter, what type of Locus of control 
does the student appear to have 

1. Abstract locus of control 

2. External locus of control 

3. Internal locus of control 

4. Concrete locus of control 

n�Ôá 12e ÔásÁ>·Ü $<�«]��. �yîT Ôáq |��*Ô�\ýË Âs+&�T &�d¾¼+¿£�H�\qT  

kÍ~ó+º+~. |�̄ ¿£�\T s�jáT{²�¿ì ¿=�� y�s�\ eTT+<�T Ô�qT #ûd¾q ]$ÈH�à  

eT]jáTT V�äsY¦esYØ eTÖ\+>± Ô�qT � |��*Ô�\qT kÍ~ó+#á>·*Ð+<�q�  

qeT�¿£+ÔÃ �+~. sÃ³sY ç|�¿±sÁ+ � $<�«]�� ¿£*Ð�q� �jáT+çÔáD ¹¿+ç<�+ 

1. neTÖsÁï �jáT+çÔáD ¹¿+ç<�+ 

2. u²V�²« �jáT+çÔáD ¹¿+ç<�+ 

3. n+ÔásÁZÔá �jáT+çÔáD ¹¿+ç<�+ 

4. eTÖsÁï �jáT+çÔáD ¹¿+ç<�+ 

 
  



50.  The portion of short-term store in which the information is rehearsed 
is called the 

1. Retrieval Store 

2. Rehearsal Buffer 

3. Encoding Store 

4. Information processing store 

d�eÖ#�sÁ+ kÍ<ó�q (rehearsed) #ûjáT�&û d�Ç\Î¿±*¿£ �\Ç jîTT¿£Ø uó²>±��  

�ý² n+{²sÁT 

1. Èã|¾ï¿ì Ôî#áTÌÅ£�Hû �\Ç (]ç{¡eýÙ kþ¼sY) 

2. kÍ<ó�q �|��sY (]V�äsÁàýÙ �|��sY) 

3. mH�¿Ã&�+>´ kþ¼sY 

4. d�eÖ#�sÁ ç|�ç¿ìjáÖ �\Ç (�qÎÛ¹s�w�H� çbÍ�dd¾+>´ kþ¼sY) 

 
 

51.  When an object is moved farther away, we tend to see it as more or 
less invariant in size. This is due to 

1. Shape Constancy 

2. Colour Constancy 

3. Size Constancy 

4. Brightness Constancy 

ÿ¿£ ed�TïeÚ <�ÖsÁ+>± ÈsÁ|��&�q|�Ú&�T, eTq+ <�� |�]eÖD+ <�<�|�Ú 

eÖsÁTÎ ýñ�~>± #áÖkÍïeTT. B�¿ì >·\ ¿±sÁD+  

1. �¿£�Ü d¾�sÁÔáÇ+ 

2. sÁ+>·T d¾�sÁÔáÇ+ 

3. |�]eÖD d¾�sÁÔáÇ+ 

4. ç|�¿±Xø d¾�sÁÔáÇ+ 

 
 



52.  According to Maslow, growth needs are 

1. Accomplished only after self-actualization 

2. The basic requirements for survival. 

3. Safety needs 

4. Needs for knowing, appreciating and understanding 

eÖkþ¢ ç|�¿±sÁ+ �|sÁT>·T<�\ ned�s�\T nHû$ 

1. �Ôá� kÍ|��\«ÔáqT bõ+~q Ôás�ÇÔá eÖçÔáyûT kÍ~ó+#á�&û$ 

2. J$+#á&��¿ì ¿±e\d¾q çbÍ<�̧$T¿£ ned�s�\T 

3. sÁ¿£�D ned�s�\T 

4. Ôî\Td�T¿Ãe&��¿ì, ç|�Xø+d¾+#á&��¿ì, ne>±V�²q #ûd�T¿Ãe&��¿ì  

 ¿±e\d¾q ned�s�\T 

 
 
53.  A reward that is external to the activity, such as recognition or a 

good grade, is called: 

1. An extrinsic incentive 

2. An intrinsic incentive 

3. A primary reinforcer 

4. An internal drive state 

@<îÕH� ÿ¿£ |��¿ì u²V�²«+>± \_ó+#û �V�QeTÜ, >·T]ï+|�Ú ýñ<� eT+º ç¹>&�TqT 

bõ+<�&�+ nHû~ 

1. u²V�²« çbþÔ�àV�²¿£+ 

2. n+ÔásÁ çbþÔ�àV�²¿£+ 

3. çbÍ<�̧$T¿£ |�ÚqsÁÒ\q ¿±sÁ¿£+ 

4. n+ÔásÁZÔá ç�|sÁ¿£ d¾�Ü 

 
 



54.  Which of the following theory emphasized the differences between 
the ability to solve novel problems and learnt knowledge? 

1. Spearman’s general intelligence 

2. Gardner’s multiple intelligences 

3. Cattell’s fluid and crystallized intelligence 

4. Thurstone’s primary mental abilities 

qÖÔáq d�eTd�«\qT |�]w�Ø]+#á>·\ kÍeTs��«�¿ì eT]jáTT nuó�«d¾+ºq C²ãH��¿ì 

eT<ó�«>·\ Ôû&�\qT H=¿ìØ#î|¾Îq d¾<�Æ+Ôá+ 

1. d¾ÎjáTsYeTH� kÍeÖq« ç|�Èã 

2. >±sÁ¦qsY �V�QÞø ç|�Èã\T 

3. ¿±{ìýÙ ç<�e« eT]jáTT d�Î{ì¿±Ôá�¿£ ç|�Èã 

4. <�̧sYd�¼H� çbÍ<¸�$T¿£ eÖqd¾¿£ kÍeTs��«\T 

 
 
55.  Which memory store is believed to have the largest capacity? 

1. The sensory store 

2. The short term store 

3. The long term store 

4. The visuospatial sketch pad 

� d�� �Ü �\Ç nÔá«~ó¿£ kÍeTsÁ�«+ ¿£*Ð �+³T+<�� qeTT�Ô�sÁT 

1. �+ç~jáT �\Ç 

2. d�Ç\Î¿±*¿£ �\Ç 

3. BsÁé¿±*¿£ �\Ç 

4. <��Xø« çbÍ<û¥¿£ �dØ#Y bÍ&� 

 
 

  



56.  Proactive Inhibition refers to the learning of ‘A’ having a 
detrimental effect on the learning of ‘B’. So it is a 

1. Neutral transfer of effect 

2. Zero transfer of effect 

3. Positive transfer of effect 

4. Negative transfer of effect 

|�ÚsÃ>·eTq nesÃ<ó�+q+<�T ‘A’ jîTT¿£Ø nuó�«d�q+ ‘B’ jîTT¿£Ø nuó�«d�q+ MT<�

V�ä�¿£sÁ ç|�uó²y��� #áÖ|¾d�Tï+~.  ¿£qT¿£ �~ 

1. Ôá³d�� �<�ý²sTT+|�Ú ç|�uó²e+ 

2. XøSq« �<�ý²sTT+|�Ú ç|�uó²e+ 

3. nqTÅ£L\ �<�ý²sTT+|�Ú ç|�uó²e+ 

4. ç|�ÜÅ£L\ �<�ý²sTT+|�Ú ç|�uó²e+ 

 
57.  Psychologists believe that ‘people have ways of thinking in their 

peculiar and more or less in a fixed way’, they call these as 

1. Thinking sets 

2. Concepts 

3. Images 

4. Fantasies 

»e«Å£�ï\T, ÔáeTyîÕq ç|�Ôû«¿£ eT]jáTT <�<�|�Ú>± d¾�sÁyîT®q �ýË#áH� d�sÁÞø�\qT 

¿£*Ð�+{²sÁTµ n� eTHÃ$C²ãqyûÔáï\T $XøÇd¾kÍïsÁT, y�sÁT M{ì� �ý² n+{²sÁT 

1. �ýË#áH� d�eTÖV�ä\T 

2. uó²eq\T 

3. ºçÔ�\T 

4. ¿£\Îq\T 

 
 



58.  Our “remembrances of things in past” that have happened to us at 
certain times and places is 

1. Semantic Memory 

2. Episodic Memory 

3. Short Term Memory 

4. Levels of Processing 

¿=�� ç|�<ûXæ\ýË, ¿=�� d�eTjáÖ\ýË eTqÅ£� »»>·Ôá+ýË È]Ðq $w�jáÖ\qT  

>·TsÁTïÅ£� Ôî#áTÌ¿Ãe&�+µµ nHû~ 

1. ns��\qT eT]jáTT kÍ<ó�sÁD y�d�ïy�\qT >·TsÁTïÅ£� Ôî#áTÌ¿=Hû d�� �Ü  

 (�deÖ+{ì¿ù d�� �Ü) 

2. ÿ¿£ çXâDìýË È]Ðq ç|�Ôû«¿£ uó²>±\ d�� �Ü (m|¾kþ&�¿ù d�� �Ü) 

3. d�Ç\Î¿±*¿£ d�� �Ü (cÍsY¼ ³sY� d�� �Ü) 

4. çbÍ�dd¾+>´ kÍ�sTT\T 

 
 

59.  The problem child is generally one who has 

1. an unsolved problem 

2. a poor heredity 

3. a poor home environment 

4. a younger brother or sister 

d�eTkÍ«Ôá�¿£ ¥Xø�eÚ kÍ<ó�sÁD+>± ¿£*Ð �+&û~ 

1. ÿ¿£ |�]w�Ø]+#áýñ� d�eTd�« 

2. �kÍàsÁyîT®q nqTe+¥¿£Ôá 

3. �kÍàsÁyîT®q >·�V�²y�Ô�esÁD+ 

4. ÿ¿£ ÔáeTT�&�T ýñ<� #îýÉ¢\T 

 
 



60.  When learning in one situation influences learning in another 
situation, there isan evidence of 

1. Avoidance learning 

2. Learned helplessness 

3. Premise of equipotentiality 

4. Transfer of Training 

ÿ¿£ d�+<�sÁÒÛ+ýË� nuó�«d�q+ eTs=¿£ d�+<�sÁÒÛ+ýË� nuó�«d�q+�|Õ ç|�uó²e+ 

#áÖ|�&�eTHû~ B�¿ì �<�sÁôq+ 

1. �y�sÁD nuó�«d�q+ 

2. nuó�«d�q �d�àV�äjáTÔá 

3. d�eTqÇjáT |�PsÁÇ�sÁÇV�²D 

4. ¥¿£�D �<�ý²sTT+|�Ú 

61. Expanded form of AAIDD  

 1. American Academy of Intellectual and Developmental 
Disability 

 2. American Association of Impaired and Developmental 
 Disorder 

 3. American Academy of Impaired and Disadvantaged Disorder 

 4. American Association on Intellectual and Developmental 
 Disabilities 

 AAIDD $d�ïsÁD sÁÖ|�+  

 1. nyîT]¿£H� n¿±&�MT �|�t �+fÉýÉÅ£�ÌeýÙ n+&� &îe\|tyîT+³ýÙ 

&��d_*{¡ 

 2. nyîT]¿£H� nkþd¾jûTw�H� �|�t �+�|sTTsY¦ n+&� &îe\|tyîT+³ýÙ &�C²sÁ¦sY 

 3. nyîT]¿£H� n¿±&�MT �|�t �+�|sTTsY¦ n+&� &�d�&�ÇHû¼CÙ¦ &�C²sÁ¦sY 

 4. nyîT]¿£H� nkþd¾jûTw�H� �H� �+fÉýÉÅ£�ÌeýÙ n+&� &îe\|tyîT+³ýÙ 

&��d_*{¡dt 



62. SIS stands for 

 1. Support Improvement System 

 2. Supports Intensity Scale 

 3. System Improvement Services 

 4. Systematic Intellectual Services 

 SIS nq>± 

 1. d�bþsY¼ �+ç|�Py�yîT+{Ù d¾d�¼+ 

 2. d�bþsY¼ à �+fÉ�à{¡ �dØýÙ 

 3. d¾d�¼y�T �+ç|�Py�yîT+{Ù d�̄ Ç�ddt 

 4. d¾d�¼yûT{ì¿ù �+fÉýÉÅ£�ÌeýÙ d�̄ Ç�ddt 

 

 

63. This is a protozoan infection that is typically non-injurious to the 
pregnant woman but devastating to the fetus and may cause 
Intellectual Disability. 

 1. Congenital Toxoplasmosis 

 2. Congenital Syphilis 

 3. Congenital Cytomegalovirus 

 4. Congenital Rubella 

 �~ ÿ¿£ çbþ{ËCËeH� d�+ç¿£eTD+.  kÍ<ó�sÁD+>± >·]ÒÛD¡ çdÓï¿ì V�ä�¿£sÁ+ ¿±<�T 

¿±�, |¾+&�+ $H�XøH��¿ì eT]jáTT yûT<óÃ~y�«+>·ÔáÅ£� ¿±sÁD+ neÚÔáT+~. 

 1. |�Ú³T¼¿£ÔÃeºÌq {²¿ÃàbÍ¢kþ�d¾dt 

 2. |�Ú³T¼¿£ÔÃeºÌq d¾|�¾*dt 

 3. |�Ú³T¼¿£ÔÃeºÌq �dÕ{ËyîT>·ýËyîÕsÁdt 

 4. |�Ú³T¼¿£ÔÃeºÌq sÁTuÉý²¢ 

 



64. Anthrax is this type of disease which may be found in children with 
Intellectual Disability (ID) 

 1. Contagious disease 

 2. Air borne disease 

 3. Milk borne disease 

 4. Water borne disease 

 �+çÔ�¿ùà nHû~ �sÁ¿£yîT®q y�«~ó, B�� yûT<óÃ ~y�«+>·Ôá (ID) >·\ 

|¾\¢\ýË >·eT�+#áe#áTÌ 

 1. n+³Ty�«~ó 

 2. >±* e\q y�«|¾+#û y�«~ó 

 3. bÍ\ e\q y�«|¾+#û y�«~ó 

 4. ú{ì e\q y�«|¾+#û y�«~ó 

 

 

65. Expanded form of NHFDC 

 1. National Handicapped Finance and Development Corporation 

 2. National Handicapped Funding for Disabled Children 

 3. National Hearing Finance Development Cooperation 

 4. National Human and Financial Development Center 

 NHFDC $d�ïsÁD sÁÖ|�+ 

 1. Hûw�qýÙ V�ä+&�¿±|t¦ �|�ÕH�H�à n+&� &îe\|tyîT+{Ù ¿±sÃÎ¹sw�H� 

 2. Hûw�qýÙ V�ä+&�¿±|t¦ |��+&�+>´ |��sY &�Cñ�TýÙ¦ ºç\¦H� 

 3. Hûw�qýÙ V¾²jáT]+>´ �|�ÕH�H�à &îe\|tyîT+{Ù ¿Ã�|�¹sw�H� 

 4. Hûw�qýÙ V�A«eTH� n+&� �|�ÕH��üjáTýÙ &îe\|tyîT+{Ù �d+³sY 

 

 



66. When a reinforcer is associated with a variety of behaviors, it is 
termed as 

 1. Positive reinforcer 

 2. Token reinforcer 

 3. Exchangeable reinforcer 

 4. Generalized conditioned reinforcer 

 ÿ¿£ |�ÚqsÁÒ\q+ $$<ó� sÁ¿±\ ç|�esÁïq\ÔÃ d�+�+<ó�+ ¿£*Ð �q�|�ð&�T, <��� 

�ý² |¾\TkÍïsÁT. 

 1. kÍqTÅ£L\ |�ÚqsÁÒ\q+ 

 2. {ËÂ¿H� |�ÚqsÁÒ\q+ 

 3. eÖsÁTÌ¿Ã>·*¹> |�ÚqsÁÒ\q+ 

 4. kÍ<ó�sÁD¡¿£]+#á�&�q ��+~óÔá |�ÚqsÁÒ\q+ 

 

67. A sequential and systematic reinforcement of successive 
approximations of the target behavior, until the target behavior is 
achieved is known as 

 1. Total task presentation  

 2. Fading 

 3. Shaping 

 4. Modeling 

 \¿£�«ç|�esÁïq kÍ~ó+#á�&ûesÁÅ£�, esÁTd�ç¿£eT+>±, ç¿£eT�<�Æ+>± n+#áH�yûTsÁÅ£�  

\¿£�«ç|�esÁïqÅ£� |�ÚqsÁÒ\H�\T �eÇ&��� �ý² n+{²sÁT 

 1. |�P]ï |�� ç|�<�sÁôq (Total task presentation) 

 2. ¿¡�DÔá (Fading) 

 3. �¿£�r¿£sÁD+ (Shaping) 

 4. yîÖ&�*+>´ (Modeling) 



68. This is a classroom behavior management strategy in which an 
agreement is being established between student and teacher in 
written or oral form which is presented in a form of target behavior 
and the agreed reinforcement 

 1. Contingency contract 

 2. Speculation contract 

 3. Confidential contract 

 4. Exchangeable contract 

 ÔásÁ>·ÜýË� � ç|�esÁïH� �sÁÇV�²D eP«V�²+ýË $<�«]� eT]jáTT �bÍ<ó�«jáTT\ 

eT<ó�« çy�Ôá ýñ<� eTòÏ¿£ sÁÖ|�+ýË ÿ¿£ ÿ|�Î+<�+ @s�Î³T #ûjáT�&� n~  

\¿�±«Ôá�¿£ ç|�esÁïq, �yîÖ~+#á�&�q |�ÚqsÁÒ\q sÁÖ|�+ýË n+~+#á�&�TÔáT+~ 

 1. �¿£d¾�¿£ ÿ|�Î+<�+ (Contingency contract) 

 2. }V¾²+#û ÿ|�Î+<�+ (Speculation contract) 

 3. sÁV�²d�« ÿ|�Î+<�+ (Confidential contract) 

 4. eÖsÁTÌ¿Ã>·*¹> ÿ|�Î+<�+ (Exchangeable contract) 

69. Trisomy`18 which largely includes the symptoms of severe 

Intellectual Disability (ID) is also known as 

 1. Patau syndrome 

 2. Edwards’ syndrome  

 3. Rett’s syndrome 

 4. Fragile X syndrome 

 rçe yûT<¸Ã~y�«+>· (ID) \¿£�D²\qT mÅ£�Øe>± ¿£*Ð�q� çfÉ®kþ$T`18 qT  

�ý² Å£L&� n+{²sÁT 

 1. |�{²y� d¾+ç&Ãy�T 

 2. m&�ÇsY¦ à d¾+ç&Ãy�T 

 3. Âs{Ùà d¾+ç&Ãy�T 

 4. ç|��CÉÕýÙ X d¾+ç&Ãy�T 



70. This is an endocrine disease present at birth, caused by the lack of 
development of the thyroid glands and largely causes Intellectual 
Disability (ID) 

 1. Congenital hypothyroidism 

 2. Tay-sachs hypothyroidism 

 3. Micro hypothyroidism 

 4. Galacto hypothyroidism 

 �~ <î̧Õs�sTT&� ç>·+<ó�T\T n_óe�~Æ #î+<�¿£bþe&�+ e\q |�Ú³T¼¿£ÔÃ eºÌq  

m+&ÃçÂ¿ÕH� y�«~ó eT]jáTT n~ó¿£+>± yûT<¸Ã~y�«+>·ÔáÅ£� (ID) ¿±sÁD+  

neÚÔáT+~. 

 1. |�Ú³T¼¿£ÔÃeºÌq �VÕ²bþ<î̧Õs�sTT&�È+ 

 2. fñ̀ kÍ#Yà �VÕ²bþ<î̧Õs�sTT&�È+ 

 3. yîT®ç¿Ã �VÕ²bþ<î̧Õs�sTT&�È+ 

 4. >·ý²¿Ã¼ �VÕ²bþ<î̧Õs�sTT&�È+ 

 

71. The correct sequence of the steps of teaching concepts to children 
with Intellectual Disability is, 

 1. Matching, identification, naming 

 2. Identification, naming, matching 

 3. Identification, matching, naming 

 4. Naming, matching, identification 

 yûT<óÃ~y�«+>·Ôá >·\ |¾\¢\Å£� uó²eq\qT uË~ó+#áT³ýË uË<ó�H� kþbÍH�\  

d�ÂsÕq ç¿£eTeTT 

 1. ÈÔá|�sÁ#áT³, >·T]ï+#áT³, �|sÁT �|³¼&�+ 

 2. >·T]ï+#áT³, �|sÁT �|³¼&�+, ÈÔá|�sÁ#áT³ 

 3. >·T]ï+#áT³, ÈÔá|�sÁ#áT³, �|sÁT �|³¼&�+ 

 4. �|sÁT �|³¼&�+, ÈÔá|�sÁ#áT³, >·T]ï+#áT³ 



72. A Timeout area for one’s usual work should be 

 1. A motivating place  

 2. Interesting and full of stimulating materials 

 3. Noisy and a distracting place 

 4. Quiet, isolated and non-stimulating 

 ÿ¿£sÁT kÍ<ó�sÁD+>± #û�d |��qT+&�, fÉ®y�T neÚ{Ù @]jáÖ (timeout area) 

�ý² �+&�*. 

 1. ÿ¿£ ç�|¹s|¾+#û ç|�<ûXø+>± 

 2. �d�¿ìï¿£sÁyîT®q eT]jáTT |�P]ï �ÔûïÈ|�]#û ed�TïeÚ\ÔÃ 

 3. Xøu²Ý\ÔÃ eT]jáTT <��w¾¼� eT[ß+#û ç|�<ûXø+>± 

 4. �Xøô�Ý+>±, @¿±+Ôá+>± eT]jáTT �ÔûïÈsÁV¾²Ôá+>± 

 

73. Upanayan, an early intervention programme, is an assessment tool 
used for the assessment of 

 1. Adult independent living assessment 

 2. Preschool children assessment 

 3. School level children assessment 

 4. Vocational educational levelchildren assessment 

 �|�qjáTqeTT M] eT~+|�Ú ¿Ãd�+ �|�jîÖÐ+#û eTT+<�d�Tï ç|�yûTjáT eT~+|�Ú  

kÍ<ó�q+ 

 1. �|<�Ýy�] d�ÇÔá+çÔá Jeq eT~+|�Ú ¿Ãd�+ 

 2. |�PsÁÇ bÍsÄÁXæ\ u²\\ eT~+|�Ú ¿Ãd�+ 

 3. bÍsÄÁXæ\kÍ�sTT u²\\ eT~+|�Ú ¿Ãd�+ 

 4. e�Üï$<�«kÍ�sTT u²\\ eT~+|�Ú ¿Ãd�+ 

 

 



74. Total number of domains and items in Madras Developmental 
Programming System (MDPS) are  

 1. 18 domains and 360 items 

 2. 07 domains and 280 items 

 3. 17 domains and 350 items 

 4. 05 domains and 150 items 

 eTç<�d�T &îe\|tyîT+³ýÙ çbþç>±$T+>´ d¾d�¼y�T (MDPS) ýË� yîTTÔáï+ sÁ+>±\T  

eT]jáTT n+Xæ\ d�+K« 

 1. 18 sÁ+>±\T eT]jáTT 360 n+Xæ\T 

 2. 07 sÁ+>±\T eT]jáTT 280 n+Xæ\T 

 3. 17 sÁ+>±\T eT]jáTT 350 n+Xæ\T 

 4. 05 sÁ+>±\T eT]jáTT 150 n+Xæ\T 

 

75. The correct sequence of the four basic stages of learning is 

 1. Acquisition, maintenance, fluency, generalization 

 2. Acquisition, fluency, generalization, maintenance 

 3. Acquisition, fluency, maintenance, generalization 

 4. Maintenance, fluency, acquisition, generalization 

 H�\T>·T eTÖ\ nuó�«d�q <�Xø\ jîTT¿£Ø d�ÂsÕq ç¿£eTeTT 

 1. d�eTTbÍsÁ̈q, �sÁÇV�²D, <ó�s�ÞøÔá, kÍ<ó�sÁD¡¿£sÁD+ 

 2. d�eTTbÍsÁ̈q, <ó�s�ÞøÔá, kÍ<ó�sÁD¡¿£sÁD+, �sÁÇV�²D  

 3. d�eTTbÍsÁ̈q, <ó�s�ÞøÔá, �sÁÇV�²D, kÍ<ó�sÁD¡¿£sÁD+ 

 4. �sÁÇV�²D, <ó�s�ÞøÔá, d�eTTbÍsÁ̈q, kÍ<ó�sÁD¡¿£sÁD+   

 

 

  



76. Brainstorming and watch the master are the standard methods of 

 1. Task Analysis 

 2. Shaping 

 3. Moulding 

 4. Prompting 

 yûT<óÃeT<�̧q+ (Brainstorming) eT]jáTT jáTÈeÖ�� |�̄ ¿ì�+#á&�+ (watch  

the master) nHû$ B�¿ì çbÍeÖDì¿£ |�<�ÆÔáT\T 

 1. ¿±sÁ«$Xâ¢w�D (Task Analysis) 

 2. �¿£�r¿£sÁD (Shaping) 

 3. eT\#á&�+ (Moulding) 

 4. yû>·|�sÁ#áT³ (Prompting) 

 

77. According to Indian census report 2011 the percentage of disabled in 
total population is 

 2011 uó²sÁÔá ÈH�uó² ýÉ¿£Ø\ ç|�¿±sÁ+ yîTTÔáï+ ÈH�uó²ýË ~y�«+>·T\ XæÔá+ 

 1. 2.25% 

 2. 3.21% 

 3. 2.65% 

 4. 2.21 % 

  

  

 

 
  



78. Which of the following is not considered as curriculum 
accommodationforIntellectual Disability (ID) 

 1. Providing extra time to complete the assignment 

 2. Using graphic organizers 

 3. Applying alternate assessment and evaluation  
 strategies specifically for children with disabilities 

 4. Changes in sitting arrangement 

 ¿ì+~ y�{ìýË yûT<óÃ ~y�«+>·Ôá (ID) ¿Ãd�+ B�� $<�«ç|�D²[¿£ nqT>·TD«Ôá>± 

|�]>·Dì+#á&�+ ýñ<�T 

 1. �jîÖÈq+ |�P]ï #ûjáT&��¿ì n<�q|�Ú d�eTjáÖ�� ¹¿{²sTT+#á&�+ 

 2. ç>±|�¾¿ù �sÁZHîÕÈsÁ¢qT �|�jîÖÐ+#á&�+ 

 3. ç|�Ôû«¿£+>± ~y�«+>·ÔáÇ+ ¿£*Ðq |¾\¢\Å£� ç|�Ô�«eÖ�jáT  

eT~+|�Ú eT]jáTT eTÖý²«+¿£q eP«V�ä\qT e]ï+|�#ûjáT&�+ 

 4. Å£Ls=ÌHû neT]¿£\ýË eÖsÁTÎ\T #ûjáT&�+ 

 

79. Intellectual Disability (ID) is characterized by significant  
limitations in 

 1. Adaptive behavior only 

 2. Intellectual functioning only 

 3. Social skills only 

 4. Intellectual functioning and adaptive behavior 

 yûT<óÃ ~y�«+>·Ôá (ID) ç¿ì+~y��ýË >·\ ç|�Ôû«¿£yîT®q |�]$TÔáT\#ûÔá  

e]�+#á�&�TÔáT+~. 

 1. nqTÅ£L\q ç|�esÁïq eÖçÔáyûT 

 2. yûT<óÃ|�sÁyîT®q |��rsÁT eÖçÔáyûT 

 3. kÍ+|�¾T¿£ HîÕ|�ÚD²«\T eÖçÔáyûT 

 4. yûT<óÃ|�sÁyîT®q |��rsÁT eT]jáTT nqTÅ£L\q ç|�esÁïq 



80. This is an approach of life planning model for persons with 
Intellectual Disability (ID) 

 yûT<óÃ ~y�«+>·T\ (ID) ¿=sÁÅ£� �q� J$Ôá ç|�D²[¿£ qeTÖH� |�<�ÆÜ 

 1. PCP 

 2. IEP 

 3. IFSP 

 4. CBR 

 

81. The main benefit of ‘Total Communication’ is that 

 1. It can open avenues and modes of communication for the deaf 

 2. It can create awareness among the hearing people 

 3. It can be put into practice accurately in some situations 

 4. It can be used only once 

 »uó²eç|�kÍsÁ+ yîTTÔáï+µ jîTT¿£Ø ç|�<ó�q ç|�jîÖÈq+ 

 1. �~ �~ósÁT\ ¿Ãd�+ uó²eç|�kÍsÁ+ jîTT¿£Ø eÖs�Z\qT, $<ó�H�\qT 

ç|�yûXø�|&�TÔáT+~ 

 2. �~ $�¿ì&�>·*Ðq ç|�È\ýË ÿ¿£ ne>±V�²qqT ¿£*Ðd�Tï+~ 

 3. B�� ¿=�� d�+<�s�ÒÛýË¢ KºÌÔá+>± kÍ<ó�q #ûjáTe#áTÌ 

 4. B�� ÿ¿£ØkÍ] eÖçÔáyûT �|�jîÖÐ+#áe#áTÌ 

  



82. Damage to this structure results in auditory processing disorders 

 1. Outer ear 

 2. Inner ear 

 3. Auditory nerve 

 4. Auditory processing centres of the brain 

 � �s��D+ <î�ÒÜq&�+ e\q çXøeD d�+$<ó�q ýËbÍ\T @sÁÎ&�Ô�sTT 

 1. yî\T|�* #î$  

 2. ýË|�* #î$ 

 3. çXøeD H�&� 

 4. yîT<�&�Tq+<�* $qT³Å£� d�+�+~ó+ºq ¹¿+ç<�\T 

 

83. Which group comprises the largest percentage of the human 
population with hearing loss 

 1. Infants 

 2. Children 

 3. Middle aged adults 

 4. Old aged people 

 ÈH�uó²ýË nÔá«~ó¿£ XæÔá+ � d�eTÖV�²+ y�]¿ì $�¿ì&� ýË|�+ �+³T+~. 

 1. ¥Xø�eÚ\� 

 2. u²\\� 

 3. eT<ó�« ejáTd�TØ\� 

 4. e�<�TÆ\� 

 

  



84. Cochlear implants are usually used with this category of hearing loss 

 1. Mild hearing loss 

 2. Moderate hearing loss 

 3. Severe hearing loss 

 4. No loss in hearing   

 

kÍ<ó�sÁD+>± � kÍ�sTTýË $�¿ì&� ýË|�+ �q� y�]¿ì ¿Ã¿ì¢jáTsY �+bÍ¢+{Ùà  

nHû |�]¿£s�\qT �|�jîÖÐkÍïsÁT 

 1. ÔáÅ£�Øe $�¿ì&�ýË|�+ 

 2. eT<ó�«eT $�¿ì&�ýË|�+ 

 3. rçeyîT®q $�¿ì&�ýË|�+ 

 4. $�¿ì&�ýË|�+ ýñ�y�]¿ì 

 

85. This aspect of aural rehabilitation might involve improving lip 
reading 

 1. promoting effective communication 

 2. maintaining lifestyle and vocation 

 3. building treatment plans 

 4. early intervention programmes 

 çXøeD |�Úqs�y�d�+ jîTT¿£Ø � n+Xø+, �|<�eÚ\ ¿£<�*¿£\ <�Çs� eÖ³qT  

nsÁ�+ #ûd�T¿Ãe&��� yîTsÁT>·T|�sÁTd�Tïï+~ 

 1. d�eTsÁ�e+ÔáyîT®q uó²eç|�kÍs��� çbþÔáàV¾²+#á&�+ 

 2. JeqXèÕ* eT]jáTT e�Üï �sÁÇV�²D 

 3. º¿ìÔáà ç|�D²[¿£\T ÔájáÖsÁT #ûjáT&�+ 

 4. eTT+<�d�Tï>± CË¿£«+ #ûd�T¿=Hû ¿±sÁ«ç¿£eÖ\T 

 



86. Which therapy makes the most of Auditory Verbal Plans to optimize 
listening for person with hearing impairment? 

 1. Listening and spoken therapy 

 2. Auditory oral therapy 

 3. Total communication therapy 

 4. Music therapy  

 $�¿ì&� ýË|�+ �q� e«¿ìï $q&��¿ì M\T>± �+&�&��¿ì �&�³¯ yîsÁÒýÙ bÍ¢H�à 

<�Çs� #û�d º¿ìÔáà  

 1. $q&�+ eT]jáTT uó²w�D º¿ìÔáà  

 2. çXøeD eTòÏ¿£ º¿ìÔáà  

 3. |�P]ï uó²eç|�kÍsÁ º¿ìÔáà  

 4. d�+^Ôá+ <�Çs� º¿ìÔáà   
 

87. ________ refers to the process by which humans can interpret and 
understand the sounds used in language. 

 1. Sound production 

 2. Sound perception 

 3. Sound repetition 

 4. Sound error 

 � ç|�ç¿ìjáT <�Çs� eÖqeÚ\T uó²w�ýË �|�jîÖÐ+ºq Xøu²Ý\qT  

nqÇsTT+#áT¿=� ne>±V�²q #ûd�TÅ£�+{²sÁT. 

 1. Xø�Ý �ÔáÎÜï 

 2. Xø�Ý ç>±V�²«Ôá 

 3. Xø�Ý |�Úqs�e�Ôá+ 

 4. Xø�Ý <Ãw�+ 

 



88. Decibel levels from -10 to 120 are used to test hearing 
atdifferent______________ 

 1. Perceptives 

 2. Properties 

 3. Intensities 

 4. Frequencies 

 `10 qT+&� 120 esÁÅ£� >·\ &îd¾�ýÙ kÍ�sTT\qT $$<ó� __________ ýË 

$�¿ì&�� |�̄ ¿ì�+#á&��¿ì �|�jîÖÐkÍïsÁT 

 1. ç>·V�²D XøÅ£�ï\ 

 2. >·TD²\ 

 3. rçeÔá\ 

 4. båq'|�ÚH�«\ 

 

89. The main cause of hearing loss in children is 

 1. Mumps 

 2. Rubella 

 3. Otitismedia 

 4. Cytomegalovirus 

 |¾\¢\ýË $�¿ì&� ýËbÍ�¿ì eTTK« ¿±sÁD+ 

 1. >·e<�_Þøß\T 

 2. sÁTuÉý²¢ 

 3. ÿfÉ®{ìdt MT&�jáÖ (#î$bþ³T)  

 4. �dÕ{ËyîT>±ýËyîÕsÁdt 

 

 
  



90. The rate of vibrations in a sound is expressed in 

 1. dB 

 2. Hertz 

 3. Intensity 

 4. Loudness 

 <ó�Ç� ç|�¿£+|�H�\ ¹s³TqT B�ýË e«¿¡ï¿£]kÍïsÁT 

 1. dB 

 2. �V²sY¼CÙ 

 3. rçeÔá 

 4. _>·ZsÁ <ó�Ç� 

 

91. Which type of seating arrangement is preferred for teaching Children 
With Hearing Impaired (CWHI) ? 

 1. Circular 

 2. Square 

 3. Rectangular 

 4. Semi-circular  

 $�¿ì&�ýË|�+ �q� |¾\¢\ (CWHI) uË<ó�qÅ£� � sÁ¿£yîT®q Å£LsÁTÌHû neT]¿£Å£�  

çbÍ<ó�q«Ôá �eÇe#áTÌ 

 1. e�Ô�ï¿±sÁ 

 2. #áÔáTsÁçkÍ¿±sÁ 

 3. BsÁé#áÔáTsÁçkÍ¿±sÁ 

 4. nsÁ� e�Ô�ï¿±sÁ 

 

 
  



92. Which of the following is the most appropriate and least restrictive 
environment for adeaf student? 

 1. A setting that maximizes contact with other students who 
have disabilities and reduces exposure to a mainstreamed 
environment 

 2. A traditional early childhood program in which students with 
 disabilities do not receive special services 

 3. The same educational program that other students of her/his 
 age are receiving, plus supportive services 

 4. An alternative education setting that provides each student 
 with a trained paraprofessional 

 $�¿ì&� ýË|�+>·\ $<�«]�¿ì ç¿ì+~y��ýË nÔá«+Ôá d�]jî®Tq, ÔáÅ£�Øe 

�sÁÒ+<ó�+ >·\ |�]d�sÁ+ 

 1. yîÕ¿£ý²«\Tq� �ÔásÁ $<�«sÁT�\ÔÃ |�]#ájáÖ�� �|+#û eT]jáTT  

ç|�<ó�q çd�e+Ü y�Ô�esÁD+ÔÃ d�+�+<ó�+ ÔáÐZ+#û neT]¿£ 

 2. yîÕ¿£ý²«\Tq� $<�«sÁT�\Å£� ç|�Ôû«¿£yîT®q �de\T \_ó+#á� kÍ+ç|�<�jáT 

|�PsÁÇu²\\ ¿±sÁ«ç¿£eT+  

 3. �yîT / nÔá� ejáTd�TàýË �q� �ÔásÁ $<�«sÁT�\T bõ+<�TÔáTq� 

$<�«¿±sÁ«ç¿£eÖ\T, n<�q|�Ú d�V�äjáT¿£ �de\T 

 4. ç|�Ü $<�«]�¿ì ¥¿£�D bõ+~q bÍs�çbõ�|�w�qýÙqT @s�Î³T#û�d 

ç|�Ô�«eÖ�jáT $<�« e«ed��  

 

 

 

 

 

 



93. The teacher of students with hearing impairment during teaching 
process ina classroom….. 

 1. shouldnot teach facing the whole student group 

 2. shouldteach facing the whole student group 

 3. shouldteach facing children with hearing impairment 
 prominently 

 4. shouldteach facing the blackboard 

 $�¿ì&� ýË|�+ÔÃ �q� $<�«sÁT�\ �bÍ<ó�«jáTT&�T ÔásÁ>·ÜýË uË<ó�q ç|�ç¿ìjáTýË  

#ûjáTe\d¾q~ 

 1. yîTTÔáï+ $<�«]� d�eTÖV�ä�� #áÖd�Öï #î|�ÎÅ£L&�<�T 

 2. yîTTÔáï+ $<�«]� d�eTÖV�ä�� #áÖd�Öï #îbÍÎ* 

 3. eTTK«+>± $�¿ì&� ýË|�+ÔÃ �q� |¾\¢*� #áÖd�Öï #îbÍÎ* 

 4. q\¢�\¢ yîÕ|�Ú #áÖd�Öï #îbÍÎ* 

 

94. The frequency of the tone corresponds to its 

 1. Pitch  

 2. Intensity 

 3. Loudness 

 4. Decibel level 

 d�ÇsÁ+ jîTT¿£Ø båq'|�Úq«+ B�¿ì nqT>·TD+>± �+³T+~ 

 1. |¾#Y 

 2. rçeÔá 

 3. _>·ZsÁ <ó�Ç� 

 4. &îd¾uÉýÙ kÍ�sTT 

 

  



95. Stuttering is primarily a disorder of 

 1. Voice 

 2. Fluency 

 3. Language 

 4. Articulation 

 qÜï>± eÖ{²¢&�³+ çbÍ<�̧$T¿£+>± B� jîTT¿£Ø sÁT>·�Ôá 

 1. ¿£+sÄÁd�ÇsÁ+ 

 2. <ó�s�ÞøÔá 

 3. uó²w� 

 4. �#�ÌsÁD 

 

96. Application of a sign language interpreter in inclusive set up is an 
example of: 

 1. Modification 

 2. Accommodation 

 3. Application 

 4. Employment 

 d�$T�[Ôá @s�Î³TýË ÿ¿£ d�+¹¿Ôá uó²cÍ y�«U²«ÔáqT $�jîÖÐ+#á&��� B�¿ì  

�<�V�²sÁD>± #î|�Îe#áTÌ 

 1. d�esÁD 

 2. nqT>·TD«Ôá 

 3. $�jîÖ>·+ 

 4. �bÍ~ó 

 

 



97. This structure provides the boundary between the outer ear canal and 
middle ear space 

 1. Cochlear 

 2. Pinna 

 3. Oval Window 

 4. Tympanic Membrane 

 u²V�²«#î$ ¿±\TeÅ£� eT]jáTT eT<ó�«#î$ Å£�V�²sÁeTTqÅ£� d�]V�²<�TÝ>± >·\  

�s��D+ 

 1. ¿£s��esÁï+(Cochlear) 

 2. #î$ �jáT³ uó²>·eTT (Pinna) 

 3. zeýÙ $+&Ã (Oval Window) 

 4. ¿£sÁ�uóñ]bõsÁ (Tympanic Membrane) 

 

98. Which phrase includes services provided by audiologists to 
minimize the effects of hearing loss, balance problems or other 
auditory disorders on patients’ lives 

 1. Auditory rehabilitation 

 2. Audiologic rehabilitation 

 3. Aural rehabilitation 

 4. Behaviour rehabilitation 

 $�¿ì&� ýË|�+, d�eTÔáT\«Ôá d�eTd�«\T ýñ<� sÃ>·T\ J$Ô�\Å£� d�+�+~ó+º  

�ÔásÁ çXøeD d�+�+<ó� sÁT>·�Ôá\ ç|�uó²y�\qT ÔáÐZ+#á&��¿ì �&�jîÖ\�d�T¼\T  

n+~+#û �de\qT Ôî*jáTCñjáTT |�<�+ 

 1. çXøeD |�Úqs�y�d�+ 

 2. �&�jîÖý²�¿ù |�Úqs�y�d�+ 

 3. �sÁýÙ |�Úqs�y�d�+ 

 4. ç|�esÁïq |�Úqs�y�d�+ 



99. What type of hearing loss is 
 shown on this audiogram? 

 1. Sensorineural loss 

 2. Conductive loss 

 3. Mixed hearing loss 

 4. Total hearing loss 

 � �&�jîÖç>±y�TýË � $<ó�yîT®q  

 $�¿ì&� ýË|�+ ¿£�|¾d�Tï+~ 

 1. C²ãqH�&� (�dqà]qT«sÁýÙ) ýË|�+  

 2. ç|�d�sÁD (¿£+&�¿ì¼y�) ýË|�+  

 3. $TçXøeT çXøeD ýË|�+ 

 4. |�P]ï çXøeD ýË|�+ 

 

100. The ‘World Federation of the Deaf’ was first established in 1951 at 

 1. Toranto - Canada  

 2. Sydney - Australia 

 3. Rome - Italy  

 4. Warsaw - Poland 

 »esÁýÙ¦ �|�&�¹sw�H� �|�t ~ &î|�tµ 1951 ýË yîTT³¼yîTT<�³ �¿£Ø&� kÍ�|¾+#á�&�+~ 

 1. {¤Âs+{Ë ` Â¿q&� 

 2. d¾&�� ` �ç�d¼*jáÖ 

 3. sÃy�T ` �³© 

 4. y�s�à ` bþý²+&� 

 

  



101. The visual acuity of a low vision person is less than 

 n\Î<��w¾¼ (low vision) ýË|�eTT �q� e«¿ìï jîTT¿£Ø <��w¾¼ d�Îw�¼Ôá B�¿£H�� 

ÔáÅ£�Øe>± �+³T+~. 

 1. 6/60 

 2. 3/60 

 3. 6/18 

 4. 3/18 

 

102. Repetitive eye movements in both the eyes is 

 1. Astigmatism 

 2. Presbyopia 

 3. Nystagmus 

 4. Anridia 

 Âs+&�T ¿£ÞøßýË |�Úqs�e�Ôá ¿£+{ì ¿£<�*¿£*� �ý² n+{²sÁT. 

 1. nd�eT<��w¾¼ 

 2. ç�|dt�jîÖ|¾jáÖ 

 3. �kÍ¼>·�dt 

 4. nç�&�jáÖ 

 

  



103. While teaching Braille to a blind child, 

 1. Begin with reading followed by writing 

 2. Begin with writing followed by reading 

 3. Teach reading and writing simultaneously 

 4. Teach Braille only if computers are not available 

 n+<ó�ÔáÇ+ �q� |¾\¢\¿ì çuÉsTT©� uË~ó+#û³|�ð&�T ....... 

 1. eTT+<�T #á<�e&�+ÔÃ çbÍsÁ+_ó+º Ôás�ÇÔá s�jáT&�+ Hûs�Î* 

 2. eTT+<�T s�jáT&�+ÔÃ çbÍsÁ+_ó+º Ôás�ÇÔá #á<�e&�+ Hûs�Î* 

 3. @¿£¿±\+ýË #á<�e&�+ eT]jáTT s�jáT&�+ Hûs�Î* 

 4. ¿£+|�P«³sÁT¢ n+<�Tu²³TýË ýñq|�ð&�T eÖçÔáyûT çuÉsTT©� Hûs�Î* 

 

104. Increase in intraocular pressure due to buildup of ‘aqueous humour’ 
leads to 

 1. Cataract 

 2. Glaucoma 

 3. Macular degeneration 

 4. Nystagmus 

 »n¿ìÇjáTdt V�Q«eTsYµ (ú{ìeýÉqTq� ç<�e+) mÅ£�Øee&�+ e\q ¿£+{ì ÿÜï&�  

�|]Ð B�¿ì <�]rd�Tï+~ 

 1. ¿£+{ìXø�¿£¢+ 

 2. ú{ì¿±d�T\T 

 3. eÖÅ£�«\sY ¿¡�DÔá 

 4. �kÍ¼>·�dt 

 

  



105. Loss of elasticity of the eye lens that occurs with aging is called 

 1. Presbyopia 

 2. Astigmatism 

 3. Nystagmus 

 4. Myopia 

 e�<�Æ|�«+ e\q ¿£+{ì ¿£³¿£+ jîTT¿£Ø d¾�ÜkÍ�|�¿£Ôá ÔáÐZbþe&��� �ý² n+{²sÁT 

 1. ç�|dt�jîÖ|¾jáÖ 

 2. nd�eT<��w¾¼ 

 3. �kÍ¼>·�dt 

 4. çV�²d�Ç<��w¾¼ 

 

106. The most common characteristic associated with cataracts is 

 1. Reduced field vision 

 2. Colour blindness 

 3. Nightblindness 

 4. Decreased visual acuity 

 ¿£+{ìXø�¿±¢\ÔÃ d�+�+<ó�+ �q� nÔá«+Ôá kÍ<ó�sÁDyîT®q \¿£�D+ 

 1. ¹¿�çÔá<��w¾¼ Ôá>·TZ<�\ 

 2. es��+<ó�ÔáÇ+ 

 3. ¹sN¿£{ì 

 4. <��w¾¼ d�Îw�¼Ôá Ôá>·TZ<�\ 

 

 
  



107. Nearsightedness eye is corrected by using 

 1. Circular lens 

 2. Convex lens 

 3. Concave lens 

 4. Spherical lens 

 çV�²d�Ç<��w¾¼� � sÁ¿£yîT®q ¿£³¿£+ÔÃ d�]#ûjáTe#áTÌ. 

 1. e�Ô�ï¿±sÁ ¿£³¿£+ 

 2. Å£�+uó²¿±sÁ ¿£³¿£+ 

 3. |�Ú{²¿±sÁ ¿£³¿£+ 

 4. >ÃÞ²¿±sÁ ¿£³¿£+ 

 

108. A person with Hypermetropia has 

 1. Farsighted vision 

 2. Shortsighted vision 

 3. Poor vision 

 4. Blurred vision 

 �VÕ²|�sY yîTç{Ë|¾jáÖ �q� e«¿ìï <��w¾¼ �ý² �+³T+~. 

 1. BsÁé<��w¾¼  

 2. çV�²d�Ç<��w¾¼  

 3. eT+<�<��w¾¼  

 4. nd�Îw�¼yîT®q <��w¾¼ 

 

 
  



109. The innermost membrane of the human eye is  

 1. Blind spot 

 2. Retina 

 3. Choroid 

 4. Sclera 

 eÖqe ¿£+{ì ýË|�* bõsÁ 

 1. n+<ó�#áT¿£Ø 

 2. HûçÔá|�³\eTT 

 3. sÁ¿£ï|�³\eTT 

 4. <��&ó�d��sÁeTT 

 

110. Misalignment of the two eyes leads to a condition called. 

 1. Strabismus 

 2. Presbyopia 

 3. Myopia 

 4. Amblyopia 

 Âs+&�T ¿£Þø�ß d�ÂsÕq ç¿£eT+ýË neTsÁ¿£bþe&�+ e\¢ @sÁÎ&û |�]d¾�Ü� �ý²  

n+{²sÁT. 

 1. çkÍ¼_d��dt 

 2. ç�|dt�jîÖ|¾jáÖ 

 3. çV�²d�Ç<��w¾¼ 

 4. eTd�¿£#áÖ|�Ú 

 
  



111. When a baby is born with clouding of lens, it is called 

 1. Congenital retinitis pigmentosa 

 2. Congenital glaucoma 

 3. Congenital cataract 

 4. Congenital tracoma 

 ÿ¿£ ¥Xø�eÚ ¿£+{ì¿£³¿£|�Ú eTd�¿£ÔÃ È��+ºq|�ð&�T, <��� �ý² n+{²sÁT. 

 1. |�Ú³T¼¿£ÔÃ eºÌq Âs{ìHîÕ{ìdt |¾Â>�+{ËkÍ 

 2. |�Ú³T¼¿£ÔÃ eºÌq >·T¢¿ÃeÖ 

 3. |�Ú³T¼¿£ÔÃ eºÌq ¿£+{ìXø�¿£¢+ 

 4. |�Ú³T¼¿£ÔÃ eºÌq ç³¿ÃeÖ 

 

112. A low vision student is who cannot read normal print in a text book 
is given large print text book. It is an example of teaching principles 
for the visually impaired 

 1. Duplication 

 2. Modification 

 3. Substitution 

 4. Omission 

 ÔáÅ£�Øe <��w¾¼ ¿£*Ð�q� $<�«]�, bÍsÄÁ«|�Úd�ï¿£+ýË �q� kÍ<ó�sÁD eTTç<�D  

#á<�eýñ&�T. ¿£qT¿£ nÔá�¿ì �|<�Ý eTTç<�D �q� |�Úd�ï¿£eTT �eÇ�&�+~. �~  

<��w¾¼ýË|�+ �q� |¾\¢\ � uË<ó�H� �jáTeÖ\Å£� ÿ¿£ �<�V�²sÁD 

 1. q¿£\T (Duplication) 

 2. d�esÁD (Modification) 

 3. ç|�Ü¹¿�|�D (Substitution) 

 4. e<�* yûjáT&�+ (Omission) 



113. In order to perform well in curricular aspects, visually impaired 
students should learn skills which are peculiar to blindness. These 
are called 

 1. Plus curricular skills 

 2. Co-curricular skills 

 3. Extra-curricular skills 

 4. Curriculum skills 

 $<�«$w�jáT¿£ n+Xæ\ýË u²>± ç|�Üuó� #áÖ|�&��¿ì <��w¾¼ yîÕ¿£\«+>·\  

$<�«sÁT�\T, <��w¾¼ ýËbÍ�¿ì d�+�+~ó+º $Xâw�yîT®q HîÕ|�ÚD²«\T HûsÁTÌ¿Ãy�*.  

M{ì� �ý² n+{²sÁT. 

 1. |�¢dt bÍsÄÁ« ¿£�Ô�«\ HîÕ|�ÚD²«\T 

 2. d�V�²bÍsÄÁ« ¿£�Ô�«\ HîÕ|�ÚD²«\T 

 3. n<�q|�Ú bÍsÄÁ« ¿£�Ô�«\ HîÕ|�ÚD²«\T 

 4. $<�«ç|�D²[¿£ HîÕ|�ÚD²«\T 

 

114. The light-sensitive membrane on the back of the eye that functions 
like the film of a camera is called 

 1. Iris 

 2. Cone 

 3. Macula 

 4. Retina 

 ÿ¿£ Â¿yîTs� |�¾*+ eýñ $<ó�T\T �sÁÇ]ï+#û ¿£+{ì yîqT¿£ �+&û d�T��ÔáyîT®q  

bõsÁqT �ý² |¾\TkÍïsÁT. 

 1. ×]dt 

 2. ¿ÃH� 

 3. eÖÅ£�«\ 

 4. Âs{ìH� 



115. Taylor Frame is an assistive device used in learning this subject by a 
visually impaired child  

 1. Maths 

 2. English 

 3. History 

 4. General Science 

 fÉ®\sY ç�|�y�T nHû d�V�äjáT¿£ |�]¿£s��� <��w¾¼ýË|�+ �q� |¾\¢y�&�T � d��¨Å£�¼  

HûsÁTÌ¿Ã&��¿ì �|�jîÖÐkÍï&�T. 

 1. >·DìÔá+ 

 2. �+^¢wt 

 3. #á]çÔá 

 4. kÍeÖq« Xæçd�ï+ 

 

116. A blind can easily recognise a person from his voice because of his 

 1. Extra sensory ability 

 2. Sixth sense 

 3. Training of auditory sense 

 4. Good memory 

 ÿ¿£ n+<ó�T&�T B� ¿±sÁD+>± ÿ¿£ e«¿ìï� nÔá� ¿£+sÄÁd�ÇsÁ+ �<ó�sÁ+>±  

d�T\uó�+>± >·T]ï+#á·>·\&�T 

 1. n<�q|�Ú C²ãq kÍeTsÁ�«+ 

 2. ~e«<��w¾¼ (d¾¿ùï à �dH�à) 

 3. çXøeD C²ãq+ýË ¥¿£�D 

 4. eT+º d�� �Ü e\q 

 

 



117. Where does the light focus in the eye of a person with emmetropia? 

 1. Behind the retina 

 2. On the retina 

 3. In front of the retina 

 4. On the iris 

 myîT�ç{Ë|¾jáÖÔÃ �q� e«¿ìï ¿£+{ìýË ¿±+Ü � ç|�<ûXø+ýË ¹¿+çB¿£]+|� 

�&�TÔáT+~. 

 1. Âs{¡H� yîqT¿£ 

 2. Âs{¡q �|Õq 

 3. Âs{¡H�¿ì eTT+<�T 

 4. ¿£+{ìbÍ|� �|Õq 

 

118. The best contrast for the visually impaired is 

 1. Black text on yellow background 

 2. Black text on red background 

 3. Black text on white background 

 4. White text on red background 

 <��w¾¼ýË|�+ �q�y�]¿ì ç¿ì+~ y�{ìýË �ÔáïeT $sÁT<�Æ ¿£\sTT¿£ 

 1. |�d�T|�Ú Hû|�<�̧«+�|Õ q\T|�Ú n¿£�s�\T 

 2. msÁT|�Ú Hû|�<�̧«+�|Õ q\T|�Ú n¿£�s�\T 

 3. Ôî\T|�Ú Hû|�<�̧«+�|Õ q\T|�Ú n¿£�s�\T 

 4. msÁT|�Ú Hû|�<�̧«+�|Õ Ôî\T|�Ú n¿£�s�\T 

 

 
  



119. Mannerisms like shaking of head, poking of eyes commonly seen in 
young children with blindness are called 

 1. Bad manners 

 2. Autism 

 3. Verbalism 

 4. Blindisms 

 n+<ó�ÔáÇ+ �q� ºq�|¾\¢\ýË kÍ<ó�sÁD+>± ¿£q|�&û Ôá\ eD¿£&�+, ¿£qTÂs|�Î\qT

ÔásÁ#áÖ eTÖjáT&�+ e+{ì n\y�³¢qT �ý² |¾\kÍïsÁT 

 1. #î&�T ç|�esÁïq\T 

 2. �{ìÈ+ 

 3. eÖ³\ÔÃ Ôî*jáTCÉ|�Î³+ 

 4. uÉ¢í+&�Èy�Tà 

 

120. The ability to know where one is, is called 

 1. Orientation skills 

 2. Mobility skills 

 3. Spatial organization skills 

 4. Body awareness skills 

 @~ m¿£Ø&� �q�<Ã Ôî\Td�T¿=Hû HîÕ|�ÚD²«\qT �ý² n+{²sÁT 

 1. kÍ�q (z]jáT+fñw�H�) HîÕ|�ÚD²«\T 

 2. #á\q HîÕ|�ÚD²«\T 

 3. çbÍ<û¥¿£ �sÁÇV�²D HîÕ|�ÚD²«\T 

 4. Xæ¯sÁ¿£ ne>±V�²q HîÕ|�ÚD²«\T 

 

  



121. Which of the following is not true about Specific Learning Disability 
(SLD) 

1. SLD leads to problems in academic achievement 

2. SLD means low IQ 

3. SLD is rather common 

4. SLD leads to social skills issues 

 ç¿ì+~ y��ýË �]Ýw�¼ nuó�«d�q yîÕ¿£ý²«�¿ì (SLD) d�+�+~ó+º d�]¿±�~ 

 1. SLD $<�«$w�jáT¿£ kÍ<ó�qýË d�eTd�«\Å£� <�]rd�Tï+~ 

 2. SLD n+fñ ÔáÅ£�Øe ç|�C²ã\_Ý 

 3. SLD ÿ¿£ kÍ<ó�sÁD $w�jáTeTT 

 4. SLD kÍeÖ�¿£ HîÕ|�ÚD²«\ d�eTd�«\Å£� <�]rd�Tï+~ 

 
122. For an educator, the identification of SLD is guided by 

1. Discrepancy between ability and achievement 

2. Discrepancy between listening and speaking skills only 

3. Discrepancy between Maths and language skills only 

4. Discrepancy between ability and ignorance only 

 ÿ¿£ $<�«yûÔáïÅ£�, SLD jîTT¿£Ø >·T]ï+|�ÚqÅ£� eÖsÁZ�¹sÝXø+ #ûjáTTq~ 

 1. kÍeTsÁ�«+ eT]jáTT kÍ<ó�q\ eT<ó�« e«Ô�«d�+ 

 2. $q&�+ eT]jáTT eÖ{²¢&û HîÕ|�ÚD²«\ eT<ó�« e«Ô�«d�+ eÖçÔáyûT 

 3. >·DìÔá eT]jáTT uó²cÍ HîÕ|�ÚD²«\ eT<ó�« e«Ô�«d�+ eÖçÔáyûT 

 4. kÍeTsÁ�«+ eT]jáTT nC²ãH��¿ì eT<ó�« e«Ô�«d�+ eÖçÔáyûT 

  



123. The neurological causes of SLD cannot be diagnosed by this test 

1. PET scans 

2. MRI  

3. EEG 

4. ECG 

 SLD ¿ì >·\ H�&�d�+�+<ó� ¿±sÁD²\qT � |�̄ ¿£� <�Çs� �s��]+#áýñeTT 

 1. PET kÍØqT¢ 

 2. MRI 

 3. EEG 

 4. ECG 

 

124. Reading fluency means 

1. Only reading text correctly 

2. Only reading the text fast 

3. Reading the text correctly with speed 

4. Reading the words only 

 |�sÄÁq <ó�s�ÞøÔá nq>± 

 1. $w�jáÖ�� Ôá|�ð\T ýñÅ£�+&� #á<�e³+ eÖçÔáyûT 

 2. $w�jáÖ�� yû>·+>± #á<�e³+ eÖçÔáyûT 

 3. $w�jáÖ�� Ôá|�ð\T ýñÅ£�+&� yû>·+ÔÃ #á<�e&�+ 

 4. |�<�\qT eÖçÔáyûT #á<�e&�+ 

 

  



125. The most important primary cause of SLD in reading is 

1. Problem in seeing words 

2. Problem in spatial processing 

3. Perfect ability to listen 

4. Problem in phonological processing 

 |�sÄÁq+ýË SLD ¿ì d�+�+~ó+ºq nÜeTTK« çbÍ<�̧$T¿£ ¿±sÁD+ 

 1. |�<�\qT #áÖ&�³+ýË d�eTd�« 

 2. çbÍ<û¥¿£ $<ó�q d�eTd�« 

 3. d�eTsÁ�+>± $Hû HîÕ|�ÚD«+ 

 4. uó²w�qT �#áÌÛ]+#áT $<ó�q+ýË d�eTd�« 

 

126. Principles of Universal Design for Learning (UDL) are based on 

1. Learning research 

2. Neurological research 

3. Cellular research 

4. Design research 

 nuó�«d�q kÍsÁÇçÜ¿£ qeTÖq (UDL) jîTT¿£Ø d�ÖçÔ�\T B��|Õ �<ó�sÁ|�&�  

�+{²sTT 

 1. nuó�«d�q |�]XË<ó�q 

 2. H�&�d�+�+<ó� |�]XË<ó�q 

 3. ¿£Dd�+�+<ó� |�]XË<ó�q 

 4. &�CÉÕH� |�]XË<ó�q 

  



127. A strategy to develop reading fluency is 

1. Choral reading 

2. Sight word reading 

3. Playtime reading 

4. Individualized reading 

 |�sÄÁq <ó�s�ÞøÔáqT n_óe�~Æ #ûjáT&��¿ì ÿ¿£ eP«V�²+ 

 1. ��+<�+>± ¿£\d¾ �|<�Ý>± #á<�e&�+ (reading aloud) 

 2. |�<��� #áÖd�Öï #á<�e³+ 

 3. �³d�eTjáT |�sÄÁq+ 

 4. e«¿ìï>·ÔáyîT®q |�sÄÁq+ 

 

128. Think-pair-share is an example of 

1. ametacognitive strategy 

2. abehavior management strategy 

3. acollaborative learning strategy 

4. apeer tutoring strategy 

 ~¸+¿ù̀ �|sTTsỲ �wsY nHû~ B�¿ì ÿ¿£ �<�V�²sÁD 

 1. n~ód�+C²ãH�Ôá�¿£ eP«V�²+ 

 2. ç|�esÁïH� �sÁÇV�²D eP«V�²+ 

 3. d�V�²uó²Ð nuó�«d�q eP«V�²+ 

 4. d�eTejáTd�TØ\ ¥¿£�D² eP«V�²+ 

  



129. Concrete RepresentationalAbstract (CRA)approach is a strategy for 
teaching 

1. Thinking skills 

2. Comprehension skills 

3. Perceptual skills 

4. Maths skills 

 M{ì� uË~ó+#á&��¿ì eTÖsÁï çbÍÜ�<ó�« d�+ç>·V�²D (CRA) $<ó�qeTT ÿ¿£  

eP«V�²+ 

 1. �ýË#áH� HîÕ|�ÚD²«\T 

 2. ne>±V�²H� HîÕ|�ÚD²«\T 

 3. ç>·V�²D HîÕ|�ÚD²«\T 

 4. >·DìÔá HîÕ|�ÚD²«\T 

 

130. The ‘Cascade of Services’model is propounded by 

1. Evelyn Deno 

2. Robert Deno 

3. Angela Deno 

4. Janet Deno 

 <� »¿±«�dØ&� �|�t d�̄ Ç�ddtµ yîÖ&�ýÙqT ç|�ÜbÍ~+ºqy�sÁT 

 1. myî*H� &îHÃ  

 2. s��sY¼ &îHÃ 

 3. @+CÉý² &îHÃ 

 4. C²Hî{Ù &îHÃ 

  



131. The short, low-cost and quick process of assessing a child’s Specific 
Learning Disabilities(SLD) is called 

1. Identification 

2. Evaluation 

3. Diagnosis 

4. Screening 

 |¾\¢y�� jîTT¿£Ø ç|�Ôû«¿£ nuó�«d�q yîÕ¿£ý²«�� (SLD) n+#áH� yûjáT&��¿ì ÔáÅ£�Øe 

�&�$, ÔáÅ£�Øe KsÁTÌÔÃ Å£L&�q ÔáÇ]Ôá $<ó�H��� @eT+{²sÁT? 

 1. >·T]ï+|�Ú 

 2. eTÖý²«+¿£q+ 

 3. ýË|��s��sÁD 

 4. çdÓØ�+>´ 

 

132. The number of levels in Bloom’s and Anderson’s taxonomy of 
cognitive domain is 

 �Ö¢y�T eT]jáTT n+&�sÁàH� jîTT¿£Ø e Z̄¿£sÁDýË C²ãH�Ôá�¿£ sÁ+>·+ýË �q�  

kÍ�sTT\ d�+K« 

1. 5 

2. 6 

3. 7 

4. 8 

 

  



133. The CAM is a teaching strategy to teach  

1. Reading 

2. Computations 

3. Perception 

4. Concepts  

 CAM B�� uË~ó+#á&�+ ¿Ãd�+ �|�jîÖÐ+#û ÿ¿£ uË<ó�H� eP«V�²+ 

 1. |�sÄÁq+ 

 2. >·Dq\T 

 3. ç>·V�²DXø¿ìï 

 4. uó²eq\T 

 

134. Providing extra time to students with SLD for exams is an example 
of 

1. Concession 

2. Accommodation 

3. Modification  

4. Substitution  

 SLD �q� $<�«sÁT�\Å£� |�̄ ¿£�\ýË n<�q|�Ú d�eTjáÖ�� �eÇ&�+ nHû~  

B�¿ì �<�V�²sÁD 

 1. s�sTTr 

 2. nqT>·TD«Ôá 

 3. sÁÖbÍ+Ôá̄ ¿£sÁD 

 4. ç|�Ô�«eÖ�jáT+ 

  



135. Which is not a benefit of using audio-visual aid for children with 
SLD? 

1. It arouses interest 

2. It reinforces spoken words 

3. It provides rich perceptual experience 

4. It provides hands-on experience 

 SLD ÔÃ �q� |¾\¢\ ¿Ãd�+ <��Xø« çXøeD �|�¿£sÁD²�� �|�jîÖÐ�dï ¿£*¹>  

ç|�jîÖÈq+ ¿±�~  

 1. �~ �d�¿ìï� �|+#áTÔáT+~ 

 2. �~ eÖ{²¢&û |�<�\qT �\|�sÁTd�Tï+~ 

 3. �~ >=|�Î ç>·V�²D nqTuó�y��� n+~d�Tï+~ 

 4. �~ ç|�Ôá«¿£� (V�ä+&�à`�H�) nqTuó�y��� n+~d�Tï+~ 

 

136. Grippers help a child with SLD to 

1. Increase writing fluency 

2. Improve handwriting 

3. Read fluently 

4. Grab attention  

 SLD ÔÃ �q� |¾\¢y�&�¿ì çÐ|�ÎsYà nHû |�]¿£s�\ y�&�¿£+ #û�d d�V�äjáT+ 

 1. s��d <ó�s�ÞøÔáqT �|+#á&�+ 

 2. #ûÜçy�ÔáqT yîTsÁT>·T|�sÁ#á&�+ 

 3. <ó�s�Þø+>± #á<�e&�+ 

 4. <��w¾¼� �¿£]ü+#á&�+ 

  



137. Non Verbal Learning Disorder (NVLD) is characterized by 

1. Poor language skills 

2. Poor social skills 

3. Poor reading skills 

4. Poor spelling skills 

 nXæ_Ý¿£ nuó�«d�q yîÕ¿£\«eTT (NVLD) � \¿£�D²\qT ¿£*Ð �+³T+~ 

 1. n\Î uó²cÍ HîÕ|�ÚD²«\T 

 2. n\Î kÍeÖ�¿£ HîÕ|�ÚD²«\T 

 3. n\Î |�sÄÁq HîÕ|�ÚD²«\T 

 4. n\Î n¿£�sÁç¿£eT (�dÎ*¢+>´) HîÕ|�ÚD²«\T 

 

138. Reciprocal teaching for children with SLD 

1. is a formofa dialogue between teachers and studentsin  which 
 participants take turns assuming the role of teacher. 

2. focuses on teaching the skill of social reciprocity. 

3. has its basis in behavioural teaching. 

4. is teacher centered. 

 SLD >·\ |¾\¢\ ¿Ãd�+ @s�Î³T#û�d |�sÁd�ÎsÁ uË<ó�q nHû~ 

 1. �bÍ<ó�«jáTT&�T`$<�«]� eT<ó�« |�sÁd�ÎsÁ+ ÿ¿£ d�+uó²w�D² sÁÖbÍ��  

¿£*Ðd�Öï bÍý¤ZHûy�sÁT �bÍ<ó�«jáTT� bÍçÔáqT bþw¾kÍïsÁT. 

 2. |�sÁd�ÎsÁ kÍ+|�¾T¿£ d�Î+<�qÅ£� d�+�+~ó+ºq HîÕ|�ÚD²«�� HûsÁÎ&�+�|Õ 

<��w¾¼ �|&�TÔáT+~. 

 3. ç|�esÁïH� uË<ó�qýË Ôáq �<ó�s��� ¿£*Ð �+³T+~. 

 4. �bÍ<ó�«jáT ¹¿+çB¿£�ÔáyîT® �+~. 

  



139. The standardized tool that is not commonly used for assessment of 
SLD is 

 SLD � n+#áH� yûjáT&�+ ¿Ãd�+ kÍ<ó�sÁD+>± �|�jîÖÐ+#á� çbÍeÖDì¿£ 

kÍ<ó�q+ 

1. BCSLD 

2. DTLD 

3. GLAD 

4. M-CHAT 

 

140. Differential diagnosis of SLD means 

1. Process of different professionals diagnosing SLD 
independently 

2. Process of the same test giving different diagnosis of SLD 

3. Process of ruling out causes of learning difficulty to ascertain 
SLD 

4. Process of diagnosing SLD at different ages 

 SLD jîTT¿£Ø uóñ<�Ôá�¿£ �s��sÁD (Differential diagnosis) n+fñ  

 1. d�ÇÔá+çÔá+>± yû¹sÇsÁT �|�ÚDT\T SLD �s��sÁD #ûjáTT ç|�ç¿ìjáT 

 2. ÿ¿£fñ |�̄ ¿£� yû¹sÇsÁT SLD �s��sÁD\T �#ûÌ ç|�ç¿ìjáT 

 3. nuó�«d�q ç|�Ü�+<ó�¿£ ¿±sÁD²\qT ÔÃd¾|�Ú#áTÌÔáÖ, SLD � 

�s��]+#û ç|�ç¿ìjáT 

 4. $$<ó� ejáTd�Tà\ýË SLD \qT �s��sÁD #ûjáTT ç|�ç¿ìjáT 

  



 

141. Early infantile autism was first described by 

1. Leo Kanner 

2. Leo Kem 

3. George Ken 

4. Luice  Kenner 

 |�PsÁÇ XèÕXøe �{ìÈ+qT yîTT<�³ $e]+ºqy�sÁT 

 1. *jîÖ ¿£q�sY 

 2. *jîÖ Â¿+ 

 3. C²sŸ Â¿H� 

 4. \ÖsTTdt Â¿q�sY 

 
142. Autism is one of the 

1. Pragmatic Developmental Disorder 

2. Pragmatic Diagnostic Disability 

3. Pervasive Diagnostic Disability 

4. Pervasive Developmental Disorder 

 �{ìÈ+ nHû~ ÿ¿£  

 1. e«eV�ä]¿£ n_óe�~Æ sÁT>·�Ôá (Pragmatic Developmental Disorder) 

 2. e«eV�ä]¿£ ýË|��s��sÁD yîÕ¿£\«+ (Pragmatic Diagnostic Disability) 

 3. |�]y�«|�ï ýË|��s��sÁD yîÕ¿£\«+ (Pervasive Diagnostic Disability) 

 4. |�]y�«|�ï n_óe�~Æ sÁT>·�Ôá (Pervasive Developmental Disorder) 

  



143. One of the characteristics of Autism is 

1. Effective language skills 

2. Effective social skills 

3. Repetitive behavior 

4. To maintain eye contact with others for the desired period of 
time 

 ç¿ì+~ y��ýË �{ìÈ+ y�«~ó jîTT¿£Ø \¿£�D+ 

 1. d�eTsÁ�e+ÔáyîT®q uó²cÍ HîÕ|�ÚD²«\T 

 2. d�eTsÁ�e+ÔáyîT®q kÍeÖ�¿£ HîÕ|�ÚD²«\T 

 3. |�Úqs�e�Ôá ç|�esÁïq 

 4. ¿±e\d¾q+Ôá d�eTjáT+ esÁÅ£� HûsÁT>± ¿£+{ìÔÃ �ÔásÁT\qT 

#áÖ&�>·\>·&�+ 

 

144. This isan Autism Assessment tool which is developed in Indian 
context 

uó²sÁrjáT Hû|�<¸�«�� <��w¾¼ýË �+#áT¿=� n_óe�~Æ #ûjáT�&�q �{ìÈ+ jîTT¿£Ø  

n+#áH� kÍ<ó�q+ 

1. ISAA 

2. CARS 

3. M-CHAT 

4. IASC 
  



145. Expanded form of DSP model 

1. Developmental Social Pragmaticmodel 

2. Discrete and Systematic Programmodel 

3. Developmental  Support Planmodel 

4. Developmental Strategy for Programmingmodel 

 DSP yîÖ&�ýÙ $d�ïsÁD sÁÖ|�+ 

 1. &îe\|tyîT+³ýÙ kþw�ýÙ çbÍ>±�{ì¿ù yîÖ&�ýÙ 

 2. &�dtç¿¡{Ù n+&� d¾d�¼eÖ{ì¿ù çbþç>±+ yîÖ&�ýÙ 

 3. &îe\|tyîT+³ýÙ d�bþsY¼ bÍ¢H� yîÖ&�ýÙ 

 4. &îe\|tyîT+³ýÙ çkÍ¼³J |��sY çbþç>±$T+>´ yîÖ&�ýÙ 

 

146. This is a naturalistic intervention for Autism which targets crucial 
areas of a child’s development such as motivation,  
self-management and social initiation 

1. TEACCH 

2. Pivotal  Response Training 

3. Cognitive Behavior Therapy 

4. Discrete Trial Teaching 

 |¾\¢\ n_óe�~ÆýË ¿¡\¿£ n+XæýÉÕq ç�|sÁD, dÓÇjáT�sÁÇV�²D eT]jáTT kÍeÖ�¿£ 

d�+�+<ó�\ �sÁ+uó�+ \¿£�«+>± �{ìC²�¿ì n+~+#û d�V�²ÈyîT®q º¿ìÔ�à |�<�ÆÜ 

 1. TEACCH 

 2. ¿¡\¿£yîT®q ç|�Üd�Î+<�q ¥¿£�D (Pivotal  Response Training) 

 3. C²ãH�Ôá�¿£ ç|�esÁïH� º¿ìÔáà (Cognitive Behavior Therapy) 

 4. nd�Îw�¼ jáTÔá� uË<ó�q (Discrete Trial Teaching) 

  



147. Through this method the individual with Autism Spectrum Disorder 
(ASD) is encouraged to challenge both his beliefs and his automatic 
thoughts through a variety of techniques 

1. Applied Behavior Analysis 

2. Stem Cell Therapy 

3. Aversive Therapy 

4. Cognitive Behavior Therapy 

 � $<ó�q+ýË $$<ó� sÁ¿±\ kÍ+¹¿Ü¿£Ôá\qT �|�jîÖÐ+º �{ìÈy�T �dÎç¿£¼y�T 

sÁT>·�Ôá (ASD) �q� e«¿ìï jîTT¿£Ø qeT�¿±\qT, nç|�jáTÔá� �ýË#áq\T Âs+{ìú 

d�y�\T #ûjáT&��¿ì çbþÔáàV¾²kÍïsÁT 

 1. nqTe]ïÔá ç|�esÁïH� $Xâ¢w�D (Applied Behavior Analysis) 

 2. eTÖ\¿£D º¿ìÔáà (Stem Cell Therapy) 

 3. nd�V�äjáT º¿ìÔáà (Aversive Therapy) 

 4. C²ãH�Ôá�¿£ ç|�esÁïH� º¿ìÔáà (Cognitive Behavior Therapy) 

 

148. Teratogens are the __________ that have potential risk factors for 
Autism Spectrum Disorder (ASD) 

1. Environmental agents 

2. Biological agents 

3. Dynamic agents 

4. Bio-genetic agents 

 �{ìÈy�T �dÎç¿£¼y�T &�C²sÁ¦sY (ASD) Å£� d�+uó²e« ç|�eÖ<� ¿±sÁ¿±\qT ¿£*Ð+#û 

fÉsÁ{ËCÉH�à nHû$ 

 1. |�s�«esÁD ¿±sÁ¿±\T 

 2. Je ¿±sÁ¿±\T 

 3. ç¿ìjáÖo\ ¿±sÁ¿±\T 

 4. Je`ÈqT« ¿±sÁ¿±\T 



149. The World Autism Awareness Day is celebrated on __________ 
every year 

1. 3 April 

2. 4 March 

3. 2 April 

4. 6 June 

 ç|�|�+#á �{ìÈ+ ne>±V�²q ~H��� ç|�Ü d�+eÔáàsÁ+ � sÃEq  

ÈsÁT|�ÚÅ£�+{²sÁT 

 1. @ç|¾ýÙ 3 

 2. eÖ]Ì 4 

 3. @ç|¾ýÙ 2 

 4. pH� 6 

 

150. The most accepted prevalence rate for Autism is 

1. 10 per 10,000 population 

2. 8 per 10,000 population 

3. 5 per 10,000 population 

4. 2 per 1,000 population 

 �{ìÈ+ ¿=sÁÅ£� nÔá«+Ôá+>± �yîÖ~+#á�&�q çbÍ�\« ¹s³T 

 1. 10,000 ÈH�uó²ýË 10 eT+~ 

 2. 10,000 ÈH�uó²ýË 8 eT+~ 

 3. 10,000 ÈH�uó²ýË 5 eT+~ 

 4. 10,000 ÈH�uó²ýË �<�ÝsÁT 

  



151. Common characteristic of a child with Autism includes 

1. The child is not able to see 
2. The child is not able to hear 
3. The child indulges in self-stimulating behaviour 
4. The child is not able to walk 
 

 �{ìÈ+ jîTT¿£Ø \¿£�D+>·\ |¾\¢y�&�T �ý² �+{²&�T 

1. |¾\¢y�&�T #áÖ&�ýñ&�T 

2. |¾\¢y�&�T $qýñ&�T 

3. |¾\¢y�&�T dÓÇjáT �ÔûïÈ|�]#û ç|�esÁïqýË �eT>·�eTeÚÔ�&�T 

4. |¾\¢y�&�T q&�eýñ&�T 

 

152. Weak Central Coherence Theory means human beings’ inability to 
 

1. Derive overall meaning from a mass of details 
2. See small details 
3. Look at the center 
4. Be coherent 

 
 �\VÓ²qyîT®q �d+ç³ýÙ ¿ÃV�²ÂsH�à d¾<�Æ+ÔáeTT n+fñ eÖqeÚ\T B��  

#ûjáTýñ� nd�eTsÁ�Ôá  

1. ÿ¿£s�¥ $es�\ qT+&� |�P]ï ns���� s��³¼&�+ 

2. ºq� $es�\T #áÖ&�&�+ 

3. ¹¿+ç<�+yîÕ|�Ú #áÖ&�>·\>·&�+ 

4. bõ+~¿£>± �+&�>·\>·&�+ 

 

  



153.  Which of the following is not one of the disabilities classified under 
autism spectrum disorder (ASD) 

 

1. Asperger’s Syndrome 
2. Childhood Disintegrative Disorder 
3. Pervasive Developmental Disorder 
4. Prader Willis Syndrome 

 
 ¿ì+~ y�{ìýË �{ìÈ+ �dÎç¿£¼+ &�C²sÁ¦sY (ASD) ¿ì+<� e Z̄¿£]+#á�&�q  

yîÕ¿£ý²«\ýË ÿ¿£{ì ¿±�~ 

1. �d�ÎsÁ̈sYà d¾+ç&Ãy�T 

2. u²\« $ºÌq� sÁT>·�Ôá 

3. |�¹sÇd¾y� &îe\|tyîT+³ýÙ &�kÍsÁ¦sY 

4. ç�|&�sY $*¢dt d¾+ç&Ãy�T 

 
154.   ‘Autistic savant’ behaviour is 
 

1. Caused by well-known neurological abnormalities 
2. Characteristic of most individuals  who have Autism spectrum 

disorder 
3. Indicative of a vivid imagination 
4. Extraordinarily rare behaviour 

 »�{ìd¾¼¿ù �dyî+{Ùµ ç|�esÁïq nHû~ 

1. u²>± Ôî*d¾q H�&�d�+�~óÔá nkÍ<ó�sÁDÔá\ e\q d�+uó�$+#û~  

2. �{ìÈ+ �dÎç¿£¼y�T sÁT>·�Ôá ¿£*Ðq #�ý²eT+~ e«Å£�ï\ \¿£�D+ 

3. ÿ¿£ d�Îw�¼yîT®q ¿£\ÎqqT d�Öºd�Tï+~. 

4. nkÍ<ó�sÁDyîT®q nsÁT<îÕq ç|�esÁïq  



155. Applied behaviour analysis is a subset of  

1. Content analysis 

2. Task analysis 

3. Behaviour modification 

4. Functional curriculum 

 nqTe]ïÔá ç|�esÁïH� $Xâ¢w�D nHû~ B�jîTT¿£Ø �|�$uó²>·+ 

 1. $w�jáT $Xâ¢w�D 

 2. ¿±sÁ« $Xâ¢w�D 

 3. ç|�esÁïH� eÖsÁTÎ 

 4. �#ásÁD²Ôá�¿£ $<�«ç|�D²[¿£ 

 

156. Which of the following is not a symptom of Autism spectrum 
disorder? 

1. Delay in learning to speak 

2. Repetitive behaviour 

3. Embracing change 

4. Difficulties in social communication 

 ç¿ì+~ y�{ìýË �{ìÈ+ �dÎç¿£¼y�T sÁT>·�Ôá jîTT¿£Ø \¿£�D+ ¿±�~ 

 1. eÖ{²¢&�³+ HûsÁTÌ¿Ãe&�+ �\d�«eTeÚÔáT+~ 

 2. |�Úqs�e�Ôá ç|�esÁïq 

 3. eÖsÁTÎqT dÓÇ¿£]+#á&�+ 

 4. kÍ+|�¾T¿£ uó²eç|�kÍsÁ+ýË ��Ò+~ |�&�³+ 

  



157. In individuals with high functioning Autism or Asperger’s disorder 
the basic component of language maybe intact but  

1. the semantics of language is poor/impaired 

2. the pragmatics and semantics of language is impaired 

3. the ability to use phonemes and phonics is poor 

4. the pragmatics or ability to use language to engage socially is 
impaired  

 n~ó¿£ rçeÔá >·\ �{ìÈ+ ýñ<� �d�ÎsÁ̈sYà sÁT>·�Ôá �q� e«Å£�ï\Å£� uó²w� MT<�  

çbÍ<�̧$T¿£ |�]C²ãq+ eÖsÁ¿£bþe#áTÌ ¿±�... 

 1. uó²w�qT nsÁ�+#ûd�T¿=Hû |�]C²ãq+ ÔáÅ£�Øe>± �+³T+~ 

 2. uó²w� jîTT¿£Ø e«eV�äsÁ C²ãq+ eT]jáTT nsÁ�C²ãq+ eT+<�Ð+º  

�+³T+~ 

 3. Xø�ÝeTT\T eT]jáTT <ó�ÇqT\qT �|�jîÖÐ+#á>·\ kÍeTsÁ�«+ ÔáÅ£�Øe>± 

�+³T+~ 

 4. e«eV�ä]¿£ C²ãq+ ýñ<� kÍ+|�¾T¿£ d�+�+<ó�\ýË bÍý¤ZqT³Å£� uó²w�qT  

�|�jîÖÐ+#û kÍeTsÁ�«+ eT+<�Ð+º �+³T+~ 

 

  



158. Hyperlexia is a syndrome that is not characterized by  

1. A child’s ability to read at age appropriate levels 

2. Significant problems during social interaction 

3. Significant difficulty in understanding and using verbal 
language  

4. Difficulty with auditory processing and sensory integration 

 �VÕ²|�sYýÉ¿ìàjáT nHû d¾+ç&Ãy�TqT � \¿£�D+ <�Çs� >·T]ï+#áýñeTT 

 1. Ôáq ejáTd�TàÅ£� ÔáÐq kÍ�sTTýË #á<�e>·*¹> _&�¦jîTT¿£Ø kÍeTsÁ�«+ 

 2. kÍ+|�¾T¿£ ç|�Ü#ásÁ«\ýË >·DújáTyîT®q d�eTd�«\T 

 3. Xæ_Ý¿£ uó²w�qT �|�jîÖÐ+#áT³ýË eT]jáTT ne>±V�²q #ûd�T¿Ãe&�+ýË 

>·DújáTyîT®q ��Ò+<�T\T 

 4. çXøeD $<ó�q+ýË, C²ãq nqTd�+<ó�q+ýË ��Ò+<�T\T 

 
159. Social cognitive deficits in school age children with Autisms 

spectrum disorder can be linked to  

1. Deficits in behaviour management 

2. Deficits in physical development 

3. Deficits in executive functioning  

4. Deficits in intellectual development 

 �{ìÈy�Tà �dÎç¿£¼+ ýË|�+ >·\ bÍsÄÁXæ\ ejáTd�Tà |¾\¢\ýË �+&û kÍeÖ�¿£  

d�+C²ãH�Ôá�¿£ ýËbÍ\T M{ì¿ì nqTd�+<ó��+#á�&� �+{²sTT 

 1. ç|�esÁïH� �sÁÇV�²DýË ýËbÍ\T 

 2. Xæ¯sÁ¿£ n_óe�~ÆýË ýËbÍ\T 

 3. ¿±sÁ«�s�ÇV�²¿£ |��rsÁTýË ýËbÍ\T 

 4. yûT<óÃ|�sÁyîT®q n_óe�~ÆýË ýËbÍ\T 

  



160. With reference to the impact of Autism on receptive language, 
students with ASD  

1. typically can interpret social customs better than emotions 
from nonverbal signals 

2. understand word meanings better than non-verbal facial and 
body language cues 

3. understand emotional content like humour and sarcasm better 
than technical jargon 

4. easily notice or understand non-verbal cues 

 ASD ¿£*Ðq $<�«sÁT�\T ç>·V¾²+#û uó²w��|Õ �{ìÈ+ jîTT¿£Ø ç|�uó²y��¿ì d�Ö#áq 

 1. kÍ<ó�sÁD+>± nXæ_Ý¿£ d�+¹¿Ô�\ <�Çs� e«¿£ïeTjûT«  

uó²yÃ<ûÇ>±\¿£+fñ kÍ+|�¾T¿£ �#�s�\qT u²>± nsÁ�+ #ûd�T¿=+{²sÁT. 

 2. nXæ_Ý¿£yîT®q eTTK¿£e[¿£\T eT]jáTT Xæ¯sÁ¿£ uó²w�¿£+fñ |�<�\  

ns��\qT u²>± nsÁ�+ #ûd�T¿=+{²sÁT. 

 3. kÍ+¹¿Ü¿£ |�]uó²w� ¿£+fñ V�äd�«+ eT]jáTT e«+>·«+ e+{ì  

uó²yÃ<ûÇ>· $w�jáÖ\qT u²>± nsÁ�+ #ûd�TÅ£�+{²sÁT. 

 4. nXæ_Ý¿£ d�Ö#áq\qT d�T\uó�+>± >·eT�+#á>·\sÁT ýñ<� nsÁ�+  

#ûd�T¿Ã>·\sÁT 

 

 

  



161. Cerebral Palsy(CP) is a condition marked by  

1.  Impaired mathematical skills 

2.  Impaired muscle coordination, balance and posture 

3.  No social interaction and communication 

4.  Progressive degeneration of muscles 

 eTd¾ïw�Ø |�¿£�y�Ôá+ (CP) nHû~ � sÁ¿£+>± >·T]ï+#á�&û ÿ¿£ d¾�Ü 

 1. eT+<�Ð+ºq >·DìÔá HîÕ|�ÚD²«\T 

 2. �\VÓ²qyîT®q ¿£+&�s�\ d�eTqÇjáT+, d�eTÔáT\«Ôá eT]jáTT uó�+ÐeT 

 3. d�eÖÈ+ÔÃ |�sÁd�ÎsÁ #ásÁ«\T eT]jáTT uó²eç|�kÍsÁ+ ýñÅ£�+&� �+&�&�+ 

 4. ¿£+&�s�\ |�ÚsÃ>·eTq ¿¡�DÔá 

 

162. Which of these is not an associative condition with  
Cerebral Palsy (CP) 

1.  Intellectual impairment 

2.  Epileptic seizures 

3.  Delayed gross and fine motor development  

4.  Hearing impairment 

 eTd¾ïw�Ø |�¿£�y�Ô��¿ì (CP) d�+�+~ó+ºq nqT�+<ó� |�]d¾�Ü ¿±�~ 

 1. yûT<¸Ã|�sÁyîT®q �\VÓ²qÔá 

 2. eTÖsÁÌÛsÃ>±\T 

 3. �\d�«+ ¿±�&�q d�Ö�\ eT]jáTT d�Ö¿£�� #á\H�_óe�~Æ 

 4. $�¿ì&� �\VÓ²qÔá 

 

  



163. The clinical classification of Cerebral Palsy (CP) based on the limbs 
involved are 

1.  Quadriplegia, Diplegia, Hemiplegia, Monoplegia, Triplegia 

2.  Spastic, Ataxic, Dystonic, Athetoid 

3.  Spastic, Quadriplegic, Hemiplegic, Dystonic 

4.  No such classification exits 

 nejáTy�\ ç|�yûTjáT+ �<ó�sÁ+>± eTd¾ïw�Ø |�¿£�y�Ôá+ (CP) jîTT¿£Ø º¿ìÔ�à  

e Z̄¿£sÁD 

 1. ¿±Çç&�|Ó¢�jáÖ, &îÕ|Ó¢�jáÖ, �V²$T|Ó¢�jáÖ, yîÖHÃ|Ó¢�jáÖ, çfÉ®|Ó¢�jáÖ 

 2. kÍÎd¾¼¿ù, n{²¿ìà¿ù, &�kþ¼�¿ù, @<î̧{²sTT&� 

 3. kÍÎd¾¼¿ù, ¿±Çç&�|Ó¢�¿ù, �V²$T|Ó¢�¿ù, &�kþ¼�¿ù 

 4. ný²+{ì e Z̄¿£sÁD ýñ<�T 

 

164. The part of the brain involved in Spastic Cerebral Palsy (CP) is  

1.  Basal ganglia 

2.  Motor cortex 

3.  Cerebellum 

4.  Angular gyrus 

 kÍÎd¾¼¿ù eTd¾ïw�Ø |�¿£�y�ÔáeTT (CP) qÅ£� d�+�+~ó+ºq yîT<�&�T jîTT¿£Ø uó²>·+ 

 1. uñd�ýÙ >±+Ð¢jáÖ (Basal ganglia) 

 2. #�\¿£ e\Ø\+ (Motor cortex) 

 3. nqTeTd¾ïw�Ø+ (Cerebellum) 

 4. @+>·T«\sY Â>ÕsÁdt (Angular gyrus) 

 

  



165. Prenatal cause of Cerebral Palsy (CP) include 

1.  Premature birth 

2.  Asphyxia  

3.  Epilepsy 

4.  Maternal infections 

 eTd¾ïw�Ø |�¿£�y�Ôá+ (CP) ¿ì >·\ Èqq |�PsÁÇ ¿±sÁD+ 

 1. n|�]|�¿£Ç |�Ú³T¼¿£ (Premature birth) 

 2. ndt|�¾¿ìàjáÖ (Asphyxia) 

 3. eTÖsÁÌÛ\T (Epilepsy) 

 4. Ôá*¢¿ì ¿£*Ðq n+³Ty�«<ó�T\T (Maternal infections) 

 

166. Which of these are not therapeutic interventions used for children 
with Cerebral Palsy (CP) 

1.  Physiotherapy 

2.  NeuroDevelopmental Therapy (NDT) 

3.  Aquatic Therapy 

4.  Psychosocial interventions 

 ç¿ì+~ y�{ìýË eTd¾ïw�Ø |�¿£�y�Ôá+ (CP) >·\ |¾\¢\Å£� �|�jîÖÐ+#û º¿ìÔ�à 

$<ó�H�\T ¿±�$  

 1. |�¾�jîÖ<î̧sÁ|Ó (Physiotherapy) 

 2. qÖ«sÃ &îe\�|�+³ýÙ <î̧sÁ|Ó (mH�.&�.{ì) (NeuroDevelopmental 

Therapy (NDT)) 

 3. �¿±Ç{ì¿ù <î̧sÁ|Ó (Aquatic Therapy) 

 4. eTHÃkÍ+|�¾T¿£ ç|�yûTjáÖ\T (Psychosocial interventions) 

  



167. Permanent tightening of muscles and joints is known as  

1.  Contracture 

2.  Deformity 

3.  Hypotonia 

4.  Malaise 

 ¿£+&�s�\T eT]jáTT ¿¡Þø�ß XæXøÇÔá+>± _>·Td�TÅ£�bþe&��� �ý² n+{²sÁT 

 1. �Å£�+#áq+ (¿±+ç{²¿£ÌsY) 

 2. yîÕ¿£\«+ (&�b�Í]�{ì) 

 3. yîTÔáï�&�³+ (�VÕ²bþ{Ë�jáÖ) 

 4. �jáÖd�+ (eTýÉÕCÙ) 

 

168. Orthopedic devices used as interventions for Cerebral Palsy (CP) 
students include 

1.  Ankle foot orthosis (AFO) 

2.  Knee foot orthosis (KFO) 

3.  Prosthetics 

4.  Braces and calipers 

 eTd¾ïw�Ø |�¿£�y�Ôá+ (CP) >·\ $<�«sÁT�\Å£� º¿ìÔ�à $<ó�q+ýË uó²>·+>±  

�|�jîÖÐ+#û �sÃ��|&�¿ù |�]¿£s�\T 

 1. N\eT+&� �sÃ�d¾dt (AFO) 

 2. yîÖ¿±* �sÃ�d¾dt (KFO) 

 3. çbþ�d�{ì¿ùà (¿£�çÜeT Xø̄ sÁ nejáTe neT]¿£) 

 4. çuñ�ddt eT]jáTT ¿±«*|�sYà 

 
  



169. Respiratory problems commonly associated with Cerebral Palsy 
(CP) are 

1.  Sinusitis 

2.  Aspiration pneumonia 

3.  Cystic fibrosis 

4.  Influenza 

 kÍ<ó�sÁD+>± eTd¾ïw�Ø |�¿£�y�Ôá+ (CP) ¿ì d�+�+~ó+ºq XæÇd� d�+�+<ó�  

d�eTd�«\T 

 1. �dÕq�dÕ{ìdt (Sinusitis) 

 2. �d¾Î¹sw�H� qÖ«yîÖ�jáT (Aspiration pneumonia) 

 3. d¾d¾¼¿ù �|�ÕçuËd¾dt (Cystic fibrosis) 

 4. �H�|��Ú¢m+C² (Influenza) 

 

170. This is a genetic disorder that causes the retina to gradually 
degenerate with time due to cell death and often contributes to  
deaf, blindness. 

1.  Retinitis pigmentosa 

2.  Tonsillitis 

3.  Agoraphobia 

4.  Anemia 

 ¿£D²\T H�XøqeTe³+ eTÖ\+>± Âs{¡H� ¿±\ç¿£eT+>± ¿¡�Dì+#á&��¿ì  

eT]jáTT ÔásÁ#áT>± #îeÚ&�T eT]jáTT n+<ó�Ô�Ç�¿ì ¿±sÁDeTjûT« ÈqT« sÁT>·�Ôá 

 1. Âs{ìHîÕ{ìdt |¾Â>�+{ËkÍ (Retinitis pigmentosa) 

 2. {²�àýÉ¢í{ìdt (Tonsillitis) 

 3. n>Ãs�b�þ_jáÖ (Agoraphobia) 

 4. sÁ¿£ïVÓ²qÔá (Anemia) 



171. Inflammation and damage to this part of the body causes multiple 
sclerosissymptoms 

1.  Myelin 

2.  Muscles 

3.  Bone 

4.  Lungs 

 Xø̄ sÁ+ýË� � uó²>·eTT y�º eT]jáTT bÍ&îÕq|�Ú&�T n~ eT*¼|�ÚýÙ ¿¡¢sÃd¾dt  

\¿£�D²\Å£� ¿±sÁDeTeÚÔáT+~ 

 1. eTjîT*H� 

 2. ¿£+&�s�\T 

 3. meTT¿£ 

 4. }|¾]ÜÔáTï\T 
 

172. A ‘page turner device’ would be most beneficial for a student with 
this disability 

1.  Attention deficit hyperactive disorder 

2.  Asperger syndrome 

3.  Dysgraphia 

4.  Cerebral Palsy 

 � yîÕ¿£\«+ÔÃ �q� $<�«]�¿ì »�|CÙ ³sÁ�sY |�]¿£sÁ+µ #�ý² �|�jîÖ>·¿£sÁ+>±  

�+³T+~ 

 1. @¿±ç>·Ô�ýË|� �VÕ²|�sY�¿ì¼y� &�C²sÁ¦sY (Attention deficit hyperactive 
disorder) 

 2. �d�ÎsYÈsY d¾+ç&Ãy�T (Asperger syndrome) 

 3. &�dtç>±|�¾jáÖ (Dysgraphia) 

 4. eTd¾ïw�Ø |�¿£�y�Ôá+ (Cerebral Palsy) 

  



173. Multiple sclerosis is a disorder of the  

1.  Central nervous system 

2.  Peripheral nervous system 

3.  Autoimmune system 

4.  Muscular system 

 eT*¼|�ÚýÙ �d¢ØsÃd¾dt nHû~ B�¿ì d�+�+~ó+ºq sÁT>·�Ôá 

 1. ¹¿+ç<� H�&�e«ed�� 

 2. |�]BójáT H�&�e«ed�� 

 3. d�ÇjáT+ç|�ÜsÁ¿£�¿£ e«ed�� 

 4. ¿£+&�sÁ d�+�+~óÔá e«ed�� 

 

174. Complications of Leprosy does not include 

1.  Disfigurement 

2.  Intellectual disability  

3.  Permanent nerve damage in the arms and legs 

4.  Glaucoma 

 Å£�w�§¼y�«~óýË �ç¿ì+~ d�eTd�«\T �+&�eÚ  

 1. Å£�sÁÖ|¾Ôáq+ 

 2. yûT<óÃyîÕ¿£\«+ 

 3. #ûÔáT\T eT]jáTT ¿±ÞøßýË XæXøÇÔá qs�\ ¿¡�DÔá 

 4. >·T¢¿ÃeÖ 

 
  



175. Tuberous Sclerosis is a disease that  

1.  causescancerous tumors in many parts of the body 

2.  is genetic in origin and related to specific parts of the body 

3.  causesbenign tumors in many parts of the body 

4.  causesmalignant tumors 

 ³Ö«uÉsÁdt �d¢ØsÃd¾dt nHû y�«~ó 

 1. Xø̄ sÁ+ýË� nHû¿£ çbÍ+Ô�ýË¢ ¿±«qàsY ¿£DìÔáT\Å£� ¿±sÁDeTeÚÔáT+~ 

 2. ÈqT«d�+�+<ó�eTÖ\+ ¿£*Ð Xø̄ sÁ+ýË� �]Ýw�¼ uó²>±\  

d�+�+~óÔáyîT®q~ 

 3. Xø̄ sÁ+ýË� nHû¿£ uó²>±\ýË �sÁbÍjáTyîT®q (¹¿qàsY ¿±sÁ¿£+¿±�) 

¿£DìÔáT\T çbÍsÁ+uó�+ ¿±e&��¿ì ¿±sÁDeTT neÚÔáT+~ 

 4. çbÍD²+Ôá¿£ ¿£DìÔáT\Å£� ¿±sÁDeTeÚÔáT+~ 

 

176. The most severe form of Leprosy is  

1.  Leptospirosis 

2.  Tuberculoid 

3.  Combination of Tuberculoid and Lepromatous 

4.  Lepromatous 

 Å£�w�§¼y�«~ó jîTT¿£Ø nÔá«+Ôá rçeyîT®q sÁÖ|�+ 

 1. yîT<�&�T bõsÁ\ y�|�Ú (ýÉbþ¼�dÕÎsÃd¾dt) 

 2. ¿£�jáTqT bþ*q~ (³Ö«�sYÅ£�«ý²sTT&�) 

 3. ³Ö«�sYÅ£�«ý²sTT&� eT]jáTT ýÉçbþyûT³dt\ d�yûT�Þøq+ 

 4. rçeyîT®q Å£�w�§¼ (ýÉçbþyûT³dt) 

 
  



177. For a child with Cerebral Palsy, which of the following assistive 
devices would be most beneficial 

1.  Orthotic equipment 

2.  A braille writer 

3.  Orthodontic braces 

4.  Hearing aids 

 �dÂsç�ýÙ bÍ©à �q� |¾\¢y��¿ì ¿ì+~ d�V�äjáT¿£ |�]¿£s�\ýË �~ #�ý²  

�|�jîÖ>·¿£sÁ+>± �+³T+~ 

 1. �sÃÝ{ì¿ù |�]¿£s�\T 

 2. çuÉsTT© ÂsÕ³sY 

 3. �sÃ�&�+{ì¿ù çuñ�ddt 

 4. $�¿ì&� |�]¿£s�\T 

 

178. In Cerebral Palsy, a classification of hemiplegia means 

1.  Only the lower half of the body is affected 

2.  Only one side of the body is affected 

3.  Both the upper and lower body is affected 

4.  Both sides of the body is affected 

 �dÂsç�ýÙ bÍ©àýË ns��+>·y�ÔáeTT (�V²$T|Ó¢�jáÖ) e¯Z¿£sÁD n+fñ 

 1. Xø̄ sÁ+ jîTT¿£Ø ~>·Te uó²>·+ eÖçÔáyûT ç|�uó²$ÔáeTeÚÔáT+~. 

 2. Xø̄ sÁ+ jîTT¿£Ø ÿ¿£ bÍsÁôÇ+ eÖçÔáyûT ç|�uó²$ÔáeTeÚÔáT+~. 

 3. Xø̄ sÁ m>·Te eT]jáTT ~>·Te uó²>±\T Âs+&�Ö ç|�uó²$ÔáeTeÚÔ�sTT. 

 4. Xø̄ sÁ+ jîTT¿£Ø Âs+&�T bÍs�ôÇ\Ö ç|�uó²$Ôá+ neÚÔ�sTT. 

 
  



179. The best method of instruction for students having multiple 
disabilities is 

1.  Direct instruction 

2.  Discovery learning 

3.  Stimulus Control 

4.  Time delay 

 �V�QÞø yîÕ¿£ý²«\Tq� $<�«sÁT�\Å£� �ÔáïeT uË<ó�H� $<ó�q+ 

 1. ç|�Ôá«¿£� uË<ó�q 

 2. �$w�ØsÁD nuó�«d�q+ 

 3. �BÝ|�q �jáT+çÔáD 

 4. d�eTjáT+ �\d�«+ #ûjáT&�+ 

 

180. An Individualized Educational Plan (IEP), must include all of the 
following except 

1. currentacademic and functional performance of the student 

2.  annualacademic and functional goals that are measurable 

3.  times when the student will not participate with their 
nondisabled peers 

4.  times when the student will not participate with their peers 
with a disability 

 ç¿ì+~ y��ýË e«¿ìï>·r¿£]+ºq $<�«ç|�D²[¿£ (IEP) ýË �+&�Å£L&��~ 

 1. $<�«]� jîTT¿£Ø ç|�d�TïÔá $<�« eT]jáTT ç¿ìjáÖo\¿£ |��rsÁT 

 2. ¿=\e<�Ðq y�]ü¿£ $<�« eT]jáTT ç¿ìjáÖo\¿£ \¿�±«\T 

 3. $<�«sÁT�\T yîÕ¿£\«+ ýñ� d�V�²#ásÁT\ÔÃ ¿£*d¾ bÍý¤Zq� d�eTjáÖ\T 

 4. $<�«sÁT�\T yîÕ¿£\«+ �q� d�V�²#ásÁT\ÔÃ ¿£*d¾ bÍý¤Zq� d�eTjáÖ\T 
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181. The best way to make students learn a topic in science is to  

 1. askthem to take turns to read the topic aloud and then explain 
its meaning 

 2. createa situation that prompts the learners to ask questions 
 and help them seek answers 

 3. discussa topic and write main points on the blackboard  

 4. discusstheir knowledge based on a topic  

 $C²ãqXæçd�ï+ýË� ÿ¿£ n+Xæ�� $<�«sÁT�\T HûsÁTÌ¿=Hûý² #ûjáT&��¿ì �ÔáïeTyîT®q

$<ó�q+ 

 1. ÿ¿£] ÔásÁTy�Ôá ÿ¿£sÁT n+Xæ�� u²V�²«|�sÄÁq+ #ûd¾ <��  

ns���� $e]+#áeT� n&�>·&�+ 

 2. ÿ¿£ d���yûXæ�� @sÁÎsÁº, ç|�¥�+#û $<ó�+>± çbþÔ�àV�²|�sÁº,  

d�eÖ<ó�H�\T Ôî*à¿Ãe&�+ýË d�V�äjáT|�&�&�+ 

 3. n+Xæ�� #á]Ì+º q\¢�\¢�|Õ eTTU²«+Xæ\qT çy�jáT³+ 

 4. ÿ¿£ n+Xø+ �<ó�sÁ+>± y�sÁT bõ+~q C²ãq+�|Õ #á]Ì+#á³+ 

 
  



182. Science education cannot help to 

 1. getridoff the blind beliefs and superstitions from the country 

 2. solvethe problems of insanitation and malnutrition 

 3. proveand control supernatural powers. 

 4. giveboost to country's economy 

 $C²ãqXæçd�ï $<�« B�¿ì <ÃV�²<�|�&�<�T 

 1. eTÖ&ó�qeT�¿±\T, eTÖ&ó�$XæÇkÍ\qT <ûXø+ qT+&� Ô=\Ð+#á&��¿ì 

 2. nbÍ]Xø�<�Æ«+, bþw�¿±V�äsÁýË|�+ e+{ì d�eTd�«\qT |�]w�Ø]+#á&��¿ì 

 3. nr+ç~jáT XøÅ£�ï\qT �sÁÖ|¾+#á³+, n<�T|�Ú #ûjáT&��¿ì 

 4. <ûXø �]�¿£ e«ed��qT �|+#û³³T¢ #ûjáT&��¿ì 

 

183. On whose taxonomy the specific objectives of teaching biological 
sciencesare based? 

 1. John Dewey 

 2. B.S. Bloom 

 3. R.M. Mac Iver 

 4. R.S. Woodworth 

 JeXæçd�ï uË<ó�qýË� �]�w�¼ \¿�±«\T M] e Z̄¿£sÁD �<ó�sÁ+>±  

sÁÖbõ+~+#á�&�¦sTT. 

 1. C²H� &�Ö«sTÖ 

 2. _.mdt. �Ö¢y�T 

 3. �sY. m+. yîTÂ¿ÕesY 

 4. �sY. mdt. �&�esYï 

 

  



184. Biology teaching should be like… 

 1. communitycentered 

 2. teachercentered 

 3. textbookcentered 

 4. laboratorycentered 

 JeXæçd�ï uË<ó�q �ý² ÈsÁ>±* 

 1. d�eÖÈ ¹¿+çB¿£�Ôá+ 

 2. �bÍ<ó�«jáT ¹¿+çB¿£�Ôá+ 

 3. bÍsÄÁ«|�Úd�ï¿£ ¹¿+çB¿£�Ôá+ 

 4. ç|�jîÖ>·Xæ\ ¹¿+çB¿£�Ôá+ 
 

185. While organizing an activity in the classroom for the students to 
have hands-on experience, the role of the teacher is to 

 1. ask students to carry out the activity strictly as per the 
instruction given  

 2. supervisestudents and provide guidance wherever required 
 3. giveall the freedom to students to carry out the activity on  

 their own 
 4. instructconstantly so that students achieve their results 

 without making any mistake 

 $<�«sÁT�\Å£� ç|�Ôá«¿£� nqTuó�y�\qT d�ÇjáT+>± ¿£\T>·#ûjáTT³Å£� �sÁÇV¾²+#áT  

ÔásÁ>·Ü>·~ ¿£�Ôá«+ýË �bÍ<ó�«jáTT� bÍçÔá 

 1. �ºÌq d�Ö#áq\ ç|�¿±sÁ+ ¿£�Ô�«�� ¿£ºÌÔá+>± �sÁÇV¾²+#�\�  

$<�«sÁT�\Å£� #î|�Î³+ 

 2. $<�«sÁT�\qT |�sÁ«yû¿ì�d�Öï ned�sÁyîT®q#Ã³ eÖsÁZ<�sÁô¿£Ô�Ç��e³+ 

 3. $<�«sÁT�\T d�Ç+Ôá+>± ¿£�Ô�«�� �sÁÇV¾²+#áT³Å£� �dÇ#áÌÛ�eÇ³+ 

 4. @$<ó�yîT®q Ôá|�ð#ûjáTÅ£�+&� |��*Ô�\T kÍ~ó+#á&��¿ì  

$<�«sÁT�\Å£� �sÁ+Ôás�jáT+>± d�Ö#áq*eÇ&�+ 



186. Which of the following is not listed in Pedagogical Analysis? 

 1. Evaluation Procedure 

 2. Activities and Experiments 

 3. Behavioural Outcomes 

 4. Data Collection 

 ¿ì+~ y��ýË n<ó�«|�qXæçd�ï $Xâ¢w�D C²_Ô�ýË ýñ�~ 

 1. eTÖý²«+¿£H� $<ó�q+ 

 2. ¿£�Ô�«\T, ç|�jîÖ>±\T 

 3. ç|�esÁïH� |��*Ô�\T 

 4. <�Ô�ï+Xø �d¿£sÁD 

 

187. Whose five steps are the base for a good lesson planning? 

 1. Herbart 

 2. Preston 

 3. Bloom 

 4. John Dewey 

 eT+º bÍsÄÁ«|�<¸�¿±�¿ì eTÖ\yîT®q ×<�T kþbÍH�\T M]$. 

 1. �V²s�ÒsY¼ 

 2. ç�|d�¼H� 

 3. �Ö¢y�T 

 4. C²H� &�Ö«sTÖ 

 

 

 
  



188. The first step in a lesson plan 

 1. Demonstration 

 2. Explanation 

 3. Development of lesson 

 4. Introduction 

 bÍsÄÁ«|�<�̧¿£+ýË� yîTT<�{ì kþbÍq+ 

 1. ç|�<�sÁôq 

 2. $esÁD 

 3. bÍsÄÁ+ $d�ïsÁD 

 4. |�]#ájáT+ 

 

189. This is mostly to be used in teaching biology 

 1. Fairs 

 2. Laboratory 

 3. Tours 

 4. Exhibitions 

 ¿ì+~y��ýË JeXæçd�ï uË<ó�qýË mÅ£�Øe>± $�jîÖÐ+#áe\d¾q~ 

 1. d�+Ôá\T 

 2. ç|�jîÖ>·Xæ\ 

 3. |�sÁ«³q\T 

 4. ç|�<�sÁôq\T 

 

 
  



190. An alternative of laboratory in teaching Science 

 1. Science Kit 

 2. Textbooks 

 3. Radio 

 4. Television 

 $C²ãqXæçd�ï uË<ó�qýË ç|�jîÖ>·Xæ\Å£� ç|�Ô�«eÖ�jáT+ 

 1. $C²ãqXæçd�ï �|{ì¿£ 

 2. bÍsÄÁ«|�Úd�ï¿±\T 

 3. ¹s&�jîÖ 

 4. fÉ*$ÈH� 

 

191. The forum for developing biology Skills –   

 1. Fairs 

 2. Tours 

 3. Exhibitions 

 4. Science Clubs 

 JeXæçd�ï HîÕ|�ÚD²«\qT n_óe�~Æ|�sÁ#áT yû~¿£ 

 1. d�+Ôá\T 

 2. |�sÁ«³q\T 

 3. ç|�<�sÁôq\T 

 4. $C²ãqXæçd�ï d�+|��Ö\T 

 

 

 
  



192. The skill which is most useful in using laboratory 

 1. Introducing 

 2. Illustration 

 3. Questioning 

 4. Demonstration 

 ç|�jîÖ>·Xæ\qT $�jîÖÐ+#áT³ýË mÅ£�Øe>± �|�jîÖ>·|�&�T HîÕ|�ÚD«+ 

 1. ç|�yûXø�|³T¼³ 

 2. �<�V�²sÁD 

 3. ç|�¥�+#áT³ 

 4. ç|�<�sÁôq 

 

193. The appropriate person to construct objective tests in Biology 
Evaluation is 

 1. The Principal 

 2. The teacher 

 3. District Educational Officer 

 4. District Common Examination Board 

 JeXæçd�ï eTÖý²«+¿£q+ýË ý¿�±«Ôá�¿£ �¿£w�\qT ÔájáÖsÁT#ûjáT&��¿ì d�ÂsÕq e«¿ìï 

 1. ç|�<ó�H�#�sÁT«\T 

 2. �bÍ<ó�«jáTT&�T 

 3. �ý²¢ $<�«XæU²~ó¿±] 

 4. �ý²¢ �eT�&� |�̄ ¿£�\ uËsÁT¦ 

 

 
  



194. One of the following methods is not based on learning by doing 

 1. Demonstration method 

 2. Project method 

 3. Heuristic method 

 4. Activity method 

 ¿ì+~y��ýË #ûjáT³+ <�Çs� HûsÁTÌ¿Ãe³+ �<ó�sÁ+>± @sÁÎsÁ#á�&�� |�<�ÆÜ 

 1. ç|�<�sÁôH� |�<�ÆÜ 

 2. ç|�¿£\ÎH� |�<�ÆÜ 

 3. nHûÇw�D² |�<�ÆÜ 

 4. ¿£�Ôá« |�<�ÆÜ 

 

195. Students who ask questions in the class should be 

 1. advisedto meet the teacher after the class 

 2. discouragedto participate in the discussion in the class 

 3. encouragedto continue asking questions 

 4. discourageto search answers independently 

 ÔásÁ>·ÜýË ç|�¥�+#áT $<�«sÁT�\qT ..... 

 1. ÔásÁ>·Ü |�PÂsïíq ÔásÁTy�Ôá �bÍ<ó�«jáTT� ¿£\eeT� #îbÍÎ* 

 2. ÔásÁ>·Ü #ásÁÌýË bÍý¤Zq{²�¿ì çbþÔáàV¾²+#ás�<�T 

 3. ç|�Xø�\T n&�>·³+ ¿=qkÍÐ+#á&��¿ì çbþÔáàV¾²+#�* 

 4. d�ÇÔá+çÔá+>± Cy��T\qT yî<�TÅ£�³qT �sÁTÔ�àV�²|�sÁ#�* 

 

 

 
  



196. ‘The students prepare a science poster for the science fair’. The 
domain that reflects this statement 

 1. Psychomotor 

 2. Affective 

 3. Cognitive 

 4. Affective and Cognitive 

 »$<�«sÁT�\T �dÕH�à ç|�<�sÁôq ¿=sÁÅ£� �dÕH�à bþd�¼sYqT ÔájáÖsÁT#ûkÍsÁTµ. � y�¿±«�� 

Ôî*jáT#û�d sÁ+>·+ 

 1. eÖqd¾¿£ #á\H�Ôá�¿£ 

 2. uó²y�yûXø 

 3. C²ãH�Ôá�¿£ 

 4. uó²y�yûXø, C²ãH�Ôá�¿£ 

 

197. Practicalsin Biology leave this impression. 

 1. Temporary 

 2. Permanent 

 3. Immediate 

 4. Abstract 

 JeXæçd�ï+ýË ç|�jîÖ>±\T � eTTç<�qT yûkÍïsTT 

 1. Ô�Ô�Ø*¿£ 

 2. XæXøÇÔá 

 3. Ôá¿£�D 

 4. neTÖsÁï 

 

 



198. This stimulates the teacher in organized thinking in a comprehensive 
manner 

 1. Examination 

 2. Objectives 

 3. Lesson Planning 

 4. Procedure 

 �bÍ<ó�«jáTT� e«edÓ�¿£�Ôá �ýË#áq\Å£� d�eTç>·+>± �BÝ|�q�#ûÌ~ 

 1. |�̄ ¿£� 

 2. \¿�±«\T 

 3. bÍsÄÁ«|�<�̧¿£+ 

 4. $<ó�q+ 

 

199. According to Secondary Education commission, these two are 
excellent aids for teaching Biological science. 

 1. Museums, Exhibitions 

 2. Laboratory, Lecture 

 3. Aquarium, Botanical Garden 

 4. Role Play, Audio aid 

 �d¿£+&�̄  m&�T«¹¿w�H� ¿£MTw�H� ç|�¿±sÁ+ �$ Âs+&�Ö JeXæçd�ï uË<ó�qÅ£�  

n<�TÒÛÔáyîT®q �|�¿£sÁD²\T 

 1. eTÖ«�jáT+\T, ç|�<�sÁôq\T 

 2. ç|�jîÖ>·Xæ\, �|�H�«d�+ 

 3. n¹¿Ç]jáT+, u¤{²�¿£ýÙ >±Âs¦H� 

 4. bÍçÔábþw�D, çXøeD �|�¿£sÁD+ 

 



200. Science teacher should recommend the students to follow the _____ 
which contain procedure, observations, precautions, diagrams, 
references, etc. while conducting experiments 

 1. Blackboard 

 2. Laboratory Instructions 

 3. Laboratory Manuals 

 4. Demonstration 

 �dÕH�à �bÍ<ó�«jáTT&�T $<�«sÁT�\qT y�sÁT ç|�jîÖ>±\T #ûjáTTq|�Ú&�T $<ó�q+,  

|�]o\q\T, C²ç>·Ôáï\T, |�{²\T, ]|��ÂsqTà\T eTTq�>·Tq$ ¿£*ÐeÚq� M{ì�  

nqTd�]+#�\� d¾b�ÍsÁd�T #ûjáÖ* 

 1. q\¢�\¢ 

 2. ç|�jîÖ>·Xæ\ d�Ö#áq\T 

 3. ç|�jîÖ>·Xæ\ eÖqT«eýÙà 

 4. ç|�<�sÁôq\T 

 


